
FINANCE COMMITTEE OF THE WHOLE 
PUBLIC INPUT MEETING

23000-116 Avenue, Maple Ridge 
Thomas Haney Secondary School 

Rotunda 

Wednesday, April 22, 2026  
Time: 5:30pm 
___________________________________________________________________________ 

AGENDA 

A. OPENING PROCEDURES ITEM 1 

1. Territory Acknowledgement
2. Call to Order
3. Approval of Agenda

B. PRESENTATION

2026/27 Proposed Preliminary Budget ITEM 2  

C. DELEGATIONS

Public Input on the 2026/27 Preliminary Budget ITEM 3 

D. CLOSING REMARKS

E. ADJOURNMENT
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Finance Committee of the Whole 
Public Input Meeting 

April 22, 2026 
Decision Memo 

Item 1 

From: Elaine Yamamoto, Board Chairperson 

Topic: Opening Procedures  

1. TERRITORY ACKNOWLEDGEMENT

We would like to acknowledge that this meeting is taking place on the shared 
traditional and unceded territories of Katzie First Nation and Kwantlen First Nation. We 
welcome and recognize all First Nations, Métis, and Inuit students and families in our 
schools and community. We welcome and recognize the many different cultures that 
are represented in our schools and community. 

2. CALL TO ORDER

3. APPROVAL OF AGENDA

Recommendation: 

THAT the Agenda be approved as circulated. 
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Finance Committee of the Whole 
Public Input Meeting 

April 22, 2026 
Information Memo 

 Item 2 

From: Elaine Yamamoto, Chairperson 
Richard Rennie, Secretary Treasurer 

Topic: 2026/27 Proposed Preliminary Budget Presentation 

BACKGROUND 

The Proposed Preliminary Budget for 2026/27 was presented to the Board of Education at the 
April 15, 2026 public board meeting, where the Board carried first reading of the 2026/27 
Annual Budget Bylaw.  

The proposed preliminary budget documents are included in the April 15, 2026 Public Board 
Meeting Agenda Package Addendum and are also available on the school district website at 
https://www.sd42.ca/board-of-education/budget-process/2026-budget-process/. 

The Secretary Treasurer will deliver a presentation providing additional context on the 
2026/27 Proposed Preliminary Budget. The presentation will include: 

• Student Enrolment and Staffing Trends
• Funding and Expense Allocation Trends
• Summary of Operating Budget Changes
• Budget Consultation Schedule

RECOMMENDATION 

THAT the Finance Committee of the Whole receive the Secretary Treasurer’s 
2026/27 Proposed Preliminary Budget presentation for information. 
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Finance Committee of the Whole 
Public Input Meeting 

April 22, 2026 
Information Memo 

Item 2 

From: Elaine Yamamoto, Chairperson 
 

Topic: Delegations for Public Input on the 2026/27 Preliminary Budget 

The delegations registered to provide input at this meeting are listed in the following table in 
the order that the registration request was received, and have been provided the Public 
Engagement Phase 2 for the Proposed Preliminary Budget 2026-27 information sheet 
(Attachment A) which outlines the requirements for the delegation including the request to 
keep remarks brief and focused, with up to 5 minutes allotted per delegation. 

NO. SPEAKER NAME(S) TOPIC(S) 
1 Greg Van Sickle Elementary Band 
2* Andrea Munro One-to-One Inquiry Program 
3* Sarah Jane Pilgrim Mentorship Helping Teacher 
4 Jenise Paton, Michelle Ludeman Lacking Supports Yennadon Elementary 

5** Ashley Faber 
ELL Teacher/International  
Student Ratio and Helping Teachers 

6 Samantha Thompson One-to-One Inquiry Program 
7* Anne Hales Mentorship Helping Teacher 
8* Yennadon PAC; Trish Coft Yennadon Staffing 
9 Nicole Rowley Secondary Innovation Helping Teacher 
10* Jennifer MacDonald Mentorship Helping Teacher 
11 Carole Fleming One-to-One Inquiry Program 
12* Craig Towers One-to-One Inquiry Program 
13 Kara Mitchell Mentorship and Sustainability 

* Written submission received and shared with Finance Committee of the Whole members.
** Written submission received and shared with Finance Committee of the Whole members and redacted from public
package for protection of personal information in accordance with the provisions of FIPPA (Freedom of Information
and Protection of Privacy Act).

RECOMMENDATION 

THAT the Finance Committee of the Whole receive the public input on the 2026/27 
Proposed Preliminary Budget, for information. 
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22225 Brown Avenue 
Maple Ridge, BC V2X 8N6 
 Phone: (604) 463-4200 

Website: www.sd42.ca 

Public Engagement: Phase 2 
for the Proposed Preliminary Budget for 2026/27 

Online Public Budget Survey 

Individuals wishing to share their views on the proposed preliminary budget are invited to participate 
in phase 2 of the online public budget survey open from April 16 to noon on April 22, 2026. 

Verbal Input at the Finance Committee of the Whole 
In addition, opportunities for public and partner group input to the Board Finance Committee of the 
Whole on the proposed preliminary budget will be held on April 22 as follows: 

• Partner group input on the proposed preliminary budget will be held at the District
Education Office starting at 2:00pm, with up to three representatives from each of CUPE,
MRTA, MRPVPA, and DPAC. Each partner group will be provided up to 15 minutes to provide
their input, followed by any questions of clarification from trustees.

• Public input on the proposed 2026/27 preliminary budget will be held at the Thomas Haney
Secondary School rotunda starting at 5:30pm. Delegations, which may include one or more
speakers, are asked to keep their remarks brief and focused, with up to five minutes allotted
per delegation, followed by any questions of clarification from trustees.

Registration Deadline and Requirements for Delegations 

Individuals wishing to speak must register and submit any materials by email to budget@sd42.ca no 
later than 9:00am on Monday, April 20. 

Submissions must include: 

• the name and email address of the speaker(s), and

• the title and written explanation of the budget matter(s) to be addressed.

Written submissions are considered public documents and may be posted on the district website.  As 
such, it is the responsibility of the registrants to ensure that no confidential or sensitive information is 
included in any submitted materials.  

Written submissions will be assembled and provided to trustees in advance of the meeting to allow 
time for careful review and consideration prior to receiving verbal input at the meeting. The agenda 
for the public input meeting will be posted on the district website by noon on Tuesday, April 21 at: 
https://www.sd42.ca/board-of-education/board-meeting-agendas/ 

Registered delegations will be asked to speak in the order listed on the agenda and should not 
distribute any additional materials at the meeting, as all materials must be submitted in advance, as 
noted above. 

Next Steps for the Board after Public Engagement 

The Board is scheduled to conduct final deliberations and adopt the 2026/27 preliminary budget at the 
public board meeting on April 29, at which time the Final Public Engagement Summary will be 
presented. 

ATTACHMENT
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April 19, 2026 

To The Board Finance Committee of the Whole 

We are here to encourage you not to eliminate the Inquiry Project and the iPad technology that accompanies it. 
We hope the board will maintain meaningful access to technology in grade 6/7 classrooms so that all students can 
participate fully and be appropriately challenged. 

Imagine one of our classrooms for a moment, filled with diverse learners, each one engaged and supported. 
Students are using iPads in ways to help them be part of an inclusive classroom: The iPads aren’t distractions or 
crutches; they’re tools that dissolve barriers. Every student is accessing the curriculum, participating with dignity, 
and learning alongside their peers. It’s not just a classroom. It’s a community where technology helps everyone 
belong and reach beyond what they thought was possible: 

-a group of students are working together on learning guides for grade 8 math being challenged in their learning
-a student is working on the same math concept as her peers but at a different level and in a less visible way
because she is using an interactive app and not a worksheet that everyone can see
-students are learning about ancient civilizations and representing their learning in a multitude of ways - audio
recordings, film production, photography, stop-motion animation, and digital art
-an ELL student is using Google Translate to help her understand content and ask questions to her peers; she is
taking a photo of a social studies worksheet then translating it into her home language
-a reluctant writer is using speech to text to generate ideas rather than struggling with the demands of writing on
paper
-a student is collaborating on a slideshow with his partner who home sick
-a struggling reader is taking a photo of a science worksheet, highlighting the text, and having it read aloud so she
can access the same curricular content as her peers
-students who need challenge are exploring more complex concepts, conducting research, and engaging in inquiry-
based learning in ways that simply aren’t possible otherwise
-a student with selective mutism is typing his questions so he can communicate with his teacher
-an anxious student is filming himself presenting so he can email the video to his teacher rather than presenting to
the whole class
-a student is creating a digital infographic with their pen pal who is at a neighbouring school

This classroom currently exists thanks to the Inquiry Project. 

Over the last two decades, teachers have invested countless hours attending Professional Development sessions, 
learning digital tools and apps, and adapting curriculum to meet needs of our students, all through a technology-
based approach. In recent years we have been asked to attend Apple workshops, participate in district Apple 
programs with our students and even become Apple certified teachers. We have also spent our own money buying 
accessories like headphones, block chargers and wireless keyboards. Cutting the program does not honour the 
time, effort and resources we have invested.  

Parents have consistently shared that the iPad program has had a noticeable and positive impact on their 
children's attitude toward school. Many report that their children are more engaged in their learning, showing 
increased enthusiasm and a greater willingness to participate in school. This is especially crucial as students 
prepare to transition to high school, where confidence, independence, and a willingness to take risk matters. 

Many Inquiry classrooms now rely on digital resources rather than print textbooks. Our libraries have less physical 
reference materials at the grade 6/7 level because we have used technology to fill that role. Eliminating iPads 
would leave students without adequate research and learning tools for years to come. 

DELEGATION #2
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While more students have access to technology now than when the program began, this is not the case for 
everyone. We have worked hard since the provincial ban on cell phones and have seen good buy in from students 
keeping personal devices away during the school day. A school-issued iPad gives teachers greater influence and 
oversight over technology use than permitting students to use personal devices in the classroom.  

Students from kindergarten through grade five will also be impacted if this program is cut. Because Inquiry classes 
have their own iPads, our school carts have been available for younger learners. Removing classroom sets will put 
significant strain on the limited shared technology resources in schools.  

We urge you not to let budgetary matters and concerns about screen time lead to a complete elimination of the 
Inquiry Program. Although technology is sometimes linked to negative impacts such as mindlessly scrolling social 
media, that’s not what is happening in our classrooms. Teachers intentionally model healthy, purposeful uses of 
technology to support student learning, challenge, and inclusion. 

Technology is not going away- it is becoming increasingly embedded in every aspect of students’ lives. The 
classroom is one of the safest and most supported places to teach responsible use. We teach digital literacy skills, 
critical evaluation of information, appropriate communication, and online safety– skills that are essential, not 
optional. Classrooms like the one we described can continue to exist if the devices, or even shared sets of devices, 
remain available to teachers who are interested in fostering these differentiated learning environments. 

Thank you, 

Andrea Munro (including input from other Grade 6/7 teachers involved in the Inquiry Program) 
Grade 7 Teacher 
Kanaka Creek Elementary 
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Good evening members of the School District 42 Board of Education Finance Committee. 

My name is Sarah Pilgrim, and I am a grade one French Immersion teacher at Eric Langton 
Elementary. I am also a resident of Pitt Meadows, and a former SD42 student. 

I feel compelled to address you this evening on the topic of the proposed 2026-2027 Budget in my 
capacity as an early career teacher, in particular as it relates to the proposed elimination of the 
district Mentorship Helping Teacher position.  

I completed Simon Fraser University’s teacher training program in December of 2024, a little over 
two years ago. I am currently a member of the Maple Ridge Teachers’ Association Early Career 
Teachers Committee, and a mentee in SD42’s Mentorship Program. Participating in the Mentorship 
Program has made me feel seen, supported and valued by this district. I have firsthand knowledge 
of the value of this program and can attest to its importance and need.  

When I reflect upon my teacher training at SFU, and my decision to apply here, I cannot overstate 
the importance of the Mentorship Helping Teacher. Prior to my decision to apply, I had met with and 
corresponded with Jennifer MacDonald [the current Mentorship Helping Teacher] on several 
occasions. Hers is the face of this district: friendly, welcoming, knowledgeable, and supportive. For 
those of you unfamiliar with the components of the teacher training program, let me highlight the 
ways in which the Mentorship Helping Teacher facilitates and lays the groundwork for the 
recruitment of new teachers.  

- School district orientation webinars. In Term 1, teacher candidates “meet” virtually with a
minimum of 3 school districts from around the province to learn about them, and to begin
to consider where they may want to apply once they are finished their training. Guess who
co-hosted SD42’s webinar and appealed to us to consider applying? The Mentorship
Helping Teacher.

- School district visits. Later in Term 1, teacher candidates are sent to a school district to
meet in-person with district staff, tour schools, and visit classrooms as observers. Again, it
was the Mentorship Helping Teacher who welcomed us, coordinated our schedules, and
checked in to ask how we were doing.

- Short and long practicum placements. As we completed our final practicum placement
and were preparing to apply for jobs, it was the Mentorship Helping Teacher who reached
out to make sure we knew that we were valued, sought after, and would be supported.

- Final term career fair. On the final week of school SFU hosted a career fair where districts
from around the region set up booths and recruited teacher candidates. It was the
Mentorship Helping Teacher who was there to speak to the experience of teaching in this
district. Your own HR representative presented to my French cohort, and touted the
availability, importance, and success of this district’s mentorship program. She understood
that in a teacher shortage, early career teachers will go where they will feel seen, supported
and valued. This is what the Mentorship Program does for new teachers, and it did for me.

DELEGATION #3
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Upon completion of my teacher training, I was a 39-year-old woman who had left a successful 
career in another field. I wasn’t young, and I wasn’t professionally inexperienced. Yet somehow I 
still felt unsure of myself and my ability to teach students effectively. You can imagine my relief 
when Jennifer MacDonald checked in to ask how things were going. Here was someone who was 
invested in my success and career at SD42. She helped me navigate the realities of my new role, 
she found me a mentor, and she was in my corner, as she has continued to be today.  

I could go on in detail to describe the other things the Mentorship Helping Teacher does, but I only 
have five minutes. The position is critical to the recruitment, retention and success of teachers new 
to this district, and I hope I’ve been able to illustrate for you as to how and why. Recruiting and 
onboarding new teachers is expensive. Every teacher who leaves because they feel unsupported 
represents not just a human loss, but a financial one. 

In closing, I’d like to pose two questions to the Finance Committee: 

1) In the absence of a Mentorship Helping Teacher, who is going to promote this district to
the teacher training programs not only at SFU, but UBC, and UFV?

2) What measures are this district going to put in place to recruit and compete with
neighbouring School Districts 35 (Langley) and 43 (Coquitlam), which have established
mentorship programs and networks?

I urge this committee to recognize the role of the Mentorship Helping Teacher not as an optional 
support, but as essential infrastructure that protects both educational quality and district stability. 
We all want SD42 to remain a district where talented teachers choose to stay; not just to start their 
careers, but to build them. 

Thank you for your time and consideration. 
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Ashley Faber 
ELL Helping Teacher, SD42 

April 19th 2026 

Finance Committee of the Whole 
Thomas Haney Secondary School 

Concerns for the Proposed Preliminary Budget for 2026/27 

Good evening members of the School District 42 Board of Education Finance 
Committee. My name is Ashley Faber and I am the District Helping Teacher for 
English Language Learners. I am here to speak about the proposed changes that 
will reduce ELL support for international students, as well as the cuts to district 
helping teachers which will undermine literacy and numeracy support, as well as 
teacher well being and retention. 

The proposed ratio change will give international students less support time than a 
resident ELL student. This is inequitable as these international students have been 
sold a promise of an education equal to their Canadian peers, which this ratio does 
not reflect. This change also adds increased pressure on our teachers. Often these 
students have additional social and emotional needs, and require support beyond 
language to help them adapt with the cultural changes and the stress of being away 
from home. 

Speaking of additional stresses on teachers, I’d like to speak to the reduction and 
elimination of helping teacher time. Our district has said it wants to put literacy and 
numeracy at a forefront, and our district librarian, mentorship, and secondary 
innovations helping teachers are direct leaders for our teachers in these pursuits. I 
personally have seen how an interactive, hands-on, literacy bin created by our 
district librarian has engaged an entire room full of students. Our secondary 
innovations teacher brings together teachers to connect over their core subjects and 
learn from one another to improve their teaching. In a teacher shortage, where our 
colleagues are often new, still finishing qualifications, or have limited experience 
teaching in BC, we need our mentorship position more than ever. 

Over the weekend, I reached out to teachers in our district and received nearly 20 
personal letters in just two and a half days. I read through stories of how Jen 
MacDonald helped teachers set up their classrooms late into the evening, coached 
new teachers through their toughest days, advocated for them, and partnered 
teachers who became friends for years to come. Here are two brief examples: 

DELEGATION #5
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Julie, a grade 3/4 teacher, wrote:  
“Without the mentorship program, I do not believe I would feel as confident or 
capable as I do today. The early years of teaching can be overwhelming, and 
structured support is essential. This program helps new teachers develop resilience, 
build competence, and remain in the profession long-term.” 

Talia, a grade 5/6 teacher shared: 
“There was a time in my teaching career when my passion for teaching had 
significantly diminished…. and was genuinely questioning whether I still belonged in 
the profession. When Jen began working with me, she helped me reconnect with 
who I am as an educator. Her support was steady, patient, and grounded in 
practice… Without that support, I am not sure I would have stayed, but I know I 
wouldn’t have the passion I have for it today.”  

These stories are not isolated and show a pattern that has existed in this district for 
many decades - helping teachers and mentorship programs keep teachers in the 
profession, improve instructional quality, and directly benefit students. A recent 
BCTF study shows 1 in 6 teachers are facing burnout, and what we need now more 
than ever is investment and support for teachers if we want to continue to provide 
spaces where students can also grow and thrive. I urge the committee to reconsider 
these ratio changes and the reduction of helping teacher time in the final budget. 

Thank you for your time and consideration. 

Ashley Faber 
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Appendix 

 

I was new to the district in April 2021. I applied and accepted a temp position to 
teach 4/5. Jen MacDonald advocated for me to have a day in the classroom the day 
before my contract started so I could become familiar with the school, staff, and 
students. She helped me gather resources, and answered my never ended 
questions as I navigated the transition from TOC to classroom teacher.  She 
connected me to my first mentor teacher, REDACTED, one of the most generous 
and knowledgeable teachers I have ever worked with. When I accepted a continuing 
position at ARE, Jen also connected me with REDACTED, my new mentor teacher, 
one that I still look to on a weekly basis for advice and support. Without Jen's 
guidance and support, I cannot imagine how my first few years of teaching would 
have been. 

-Mineesha Mitchell, grade 4/5 teacher 

 

I wanted to share how valuable the mentorship program has been for me over the 
past two years. I have had the privilege of working with two amazing mentors, one of 
them being Jen herself. As a new teacher, Jen guided me through some very difficult 
moments in those early years. She helped lead workshops when I first started that 
made the transition into this career feel much less overwhelming. More importantly, 
she made me feel supported. She was always just a phone call away when I needed 
advice, resources, new ideas, or simply someone who would listen. 

It is such a shame and disappointment that our district could lose someone of such 
tremendous value. If we are not supporting new teachers, then who is? Without the 
support of helping teachers like Jen, Cindy, and Yas, I honestly do not know where I 
would be today. Each of these three educators has supported me in different ways, 
and the thought that all of their positions could be lost is incredibly upsetting. 

Taking away support for teachers when there is already so little available is a huge 
loss, especially at a time when burnout is high and many teachers are leaving the 
profession. We should be continuing to invest in and support new teachers, not 
cutting the already minimal supports that currently exist. 

-Kayla Evenson, grade 3/4 teacher 
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The mentorship program plays a critical role in supporting teacher success, 
retention, and professional growth within our district. Its impact extends beyond 
simple onboarding—it fosters a collaborative, resilient, and highly skilled teaching 
community. 

1. Supporting Transition into District Practices​
 Our district uses a unique reporting model, including in-person conferences. When I 
transferred from another district, having a mentor in the same grade range was 
essential in helping me understand and navigate these unfamiliar expectations. 
Without this support, the transition would have been significantly more challenging 
and time-consuming. 

2. Creating Safe, Supportive Professional Spaces​
 Initiatives such as early-career coffee meetings provide a casual, welcoming 
environment where teachers can: 

●​ Share successes and challenges 
●​ Ask questions without judgment 
●​ Build confidence in their practice 

These informal connections are especially valuable for early-career teachers who 
may otherwise feel isolated. 

3. Improving Access to Resources​
 Mentors help teachers efficiently locate and utilize district resources. This reduces 
overwhelm and ensures educators can focus their time and energy on effective 
teaching rather than searching for supports. 

4. Strengthening Professional Networks​
 The mentorship program facilitates meaningful connections between colleagues 
across schools and grade levels. These relationships: 

●​ Encourage collaboration 
●​ Build a sense of belonging 
●​ Strengthen the overall professional community 

5. Providing Emotional and Professional Support​
 A mentor does not provide all the answers—but they provide something just as 
important: 

●​ A trusted person to listen 
●​ Someone who understands the challenges of teaching 
●​ A source of encouragement and perspective 

This kind of support is critical for teacher well-being and retention. 
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6. Enhancing Professional Development Opportunities​
 The program offers valuable, structured learning experiences, including: 

●​ Mentorship meetings 
●​ In-class observation and support days 
●​ Summer learning sessions 
●​ Professional book studies 

These opportunities promote continuous growth and reflective practice. 

7. Building Internal Capacity and Leadership​
 Mentorship helps teachers feel confident taking on new challenges, such as: 

●​ Changing grade levels 
●​ Supporting diverse learners (e.g., ELL) 
●​ Exploring new roles within the district 

This builds expertise from within and strengthens the district as a whole. 

8. Creating Lasting Professional Relationships​
 The impact of mentorship extends well beyond the formal program. For example, 
my mentor, REDACTED, has remained a trusted colleague and friend whom I 
continue to turn to for support. 

Additionally, Jen’s role in establishing the mentorship program created a strong 
foundation for these connections. The program fosters a network of support that 
continues long after the formal mentor-mentee relationship ends. 

Conclusion​
The mentorship program is not an expendable initiative—it is a foundational support 
that enhances teacher effectiveness, well-being, and retention. Cutting this program 
would remove a critical structure that helps educators succeed and ultimately 
impacts student learning. 

Investing in mentorship is an investment in the strength and sustainability of our 
district. 

 -Stephanie Kaake, grade 1/2 teacher 

  

As a new teacher it can be extremely overwhelming to navigate the first few years in 
the profession. The mentorship program in SD42 was one of the main attractions as 
to why I wanted to work there. The support is obvious, accessible and unbiased. 
Multiple events, meetings, learning opportunities and social activities are put on to 
allow teachers to connect and collaborate with each other. Whether they are new to 
the profession, district or new to a grade, the mentoring supports it all. Supporting 
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teachers is vital to their mental wellbeing and keeping teachers in the profession so 
they can better support their students. 

-Alexis Danielson, grade 1/2 french immersion teacher 

  

I have been involved in the district mentorship program on both sides of the 
relationship and found tremendous value in both roles. I also had the good fortune of 
finding a mentor in my school as a first year TEACHER, even before the formal 
mentorship program started. Without that mentor, I would not have made it through 
my first year of teaching. Now I am a 27 year employee of this district. In a time of 
such disconnect between people, the importance of formal programs to foster 
relationships is more important than ever. The teacher shortage makes this even 
more pressing as it is a beneficial advantage our district can offer to newly trained 
teachers who are choosing which district to work for. Cutting this position, or more 
specifically eliminating this position altogether, will make it more challenging to 
attract new hires to our district and will make the district vulnerable to losing people 
within their early years. I would urge the district to reconsider fully eliminating this 
position. 

-Andrea Munro, grade 6/7 teacher  

  

I have participated in the District’s Mentorship Program as both a mentee and a 
mentor, and in each role I found it to be an invaluable resource. It provides 
meaningful support for early-career teachers and those transitioning into new roles 
by offering access to shared ideas, practical resources, and professional 
connections. The program fosters a dedicated, safe space where colleagues can ask 
questions, collaborate, and learn from one another. It also builds connections across 
schools, broadening perspectives and strengthening professional practice. 
Discontinuing this program would be a disservice to teachers and would likely have a 
negative impact on retention, particularly for those in the early stages of their 
careers. 

-​ Marissa McDonald, grade 2/3 french immersion teacher  

 

I was introduced to the mentorship program during my transition as a high school 
teacher to an elementary school teacher. The mentorship program assigned an 
expert teacher from my school.  This amazing teacher helped me understand the 
change in the curriculum, write report cards, and check on my mental health. 
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I have also been a mentor to 4 teachers in the school district. As a mentor, I attended 
workshops on mentorship, spent time with my mentee, assisting them on their 
journey as a new teacher, and being available to them even after they were no 
longer a new teacher.  

I have participated in many of the programs and book groups that Jen MacDonald 
and the mentorship program has put together throughout my years of teaching.  
These workshops have enlightened me to many different teaching styles, including 
looking in depth in cognition, and how the brain works, self-care for teachers and 
their student students, and many other important topics. These groups allow 
teachers to come together and learn, talk, and experience other perspectives that 
enrich what they are teaching. 

The mentorship program provides new teachers the opportunity to be fully supported 
by an experienced teacher, willing to share their time with them and help them 
through the toughest times. As an experienced teacher, the mentorship program 
allows us to give back with the guidance of the mentorship teacher.  

- Amanda Terris, teacher librarian  

 

I am writing to express concern regarding the potential decision to eliminate the 
helping teacher role dedicated to mentorship for the upcoming school year. 

This position plays a vital role in supporting both new and experienced educators by 
providing guidance, fostering professional growth, and strengthening instructional 
practices. There are so many things that have been done in our district to uplift 
teacher morale, offer teaching strategies for our complex learning environments and 
it’s a welcoming and safe space for all educators.  

Mentorship is not simply an added benefit, it is a foundational component of a 
healthy, collaborative school environment that directly impacts teacher retention and 
student outcomes. Removing this role risks leaving educators without the structured 
support they need to succeed and grow in an increasingly complex educational 
landscape. 

Retaining the helping teacher position is an investment in the long-term stability and 
quality of our schools. Strong mentorship programs have been consistently linked to 
improved teacher confidence, effectiveness, and job satisfaction. Without this 
dedicated role, the burden of mentorship may fall unevenly on already stretched 
staff, reducing its overall effectiveness.  

I strongly urge the Board to reconsider this decision and preserve a role that 
contributes so meaningfully to professional development and student success. 

2026-04-22 Finance COTW Public Input Meeting Agenda Package - Page 16



-​ Jocelyn McIntosh, Indigenous Education Helping Teacher 

 

Mentorship is what helped keep me on my feet through my first two years of 
teaching; managing 6 different courses and then the outbreak of the COVID 
pandemic. Both Jen MacDonald and my mentor were instrumental in making the 
earliest years of my career manageable. I have since had three student teachers, 
and all of them have cited our outstanding mentorship program as a reason to want 
to work in this district. It would be a HUGE loss to the district to cut this position and 
significantly weaken our exceptional Mentorship program, especially when it has 
such a positive impact on recruitment and retention. 

-​ Richard McGraw, secondary teacher  

 

To Whom it May Concern, 

My name is Julee Bassetto, and I have been a teacher in SD42 for 4 years. I was 
disappointed to learn that the district is considering ending the teacher mentorship 
program, as I believe it plays a critical role in supporting new educators and 
strengthening our district as a whole. 

When I was completing my PDP, I remember that mentorship programs were a 
distinguishing feature in certain districts and contributed to their ability to attract and 
retain new teachers. SD42’s program stood out to me at the time, and it positively 
influenced my perception of the district as a supportive and forward-thinking place to 
work. 

Throughout my time in SD42, I have benefited greatly from the mentorship program 
in a number of ways. Early on, informal opportunities such as coffee meet-ups 
allowed me to connect with other new teachers and build a sense of community. I 
also had the opportunity to learn from experienced educators like Jen MacDonald, 
whose insight and encouragement inspired me to reflect and continuously improve 
my practice. 

Most importantly, having access to a mentor has been invaluable. My mentor 
supported me through challenging moments when I questioned my effectiveness as 
a teacher. She encouraged reflection, helped me maintain perspective, and 
reminded me not to lose sight of what matters most. Her guidance helped me build 
confidence and trust in my own professional judgment. 

Without the mentorship program, I do not believe I would feel as confident or capable 
as I do today. The early years of teaching can be overwhelming, and structured 
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support is essential. This program helps new teachers develop resilience, build 
competence, and remain in the profession long-term. 

I strongly encourage the district to continue investing in the teacher mentorship 
program. It is vital support for new educators and contributes directly to teacher 
retention, professional growth, and ultimately, student success. 

Thank you for your consideration. 

Sincerely, 

Julee Bassetto - Grade 3 / 4 Teacher, Alouette Elementary 

 

To whom this may concern: 

As someone who took part in the district mentorship program many years ago, I am 
disheartened to hear about the recent plans to cut the position. I think this will be a 
huge disservice to the many new teachers in the future. I took advantage of this 
program when I started my role as a classroom teacher and can strongly say that it 
helped shape me as a brand new teacher. Connecting with my mentor provided me 
guidance and a ‘safe person’ to lean on in times when I felt unsure. This opportunity 
also allowed me the space to connect with other new teachers and created a 
community where we could pose questions and wonders without feeling judged. The 
connection with my mentor has continued throughout my teaching career thus far 
and I feel so fortunate to have benefited so greatly in the district mentorship 
program. My hope is for the program to continue to run so that other teachers can 
benefit from all the wonderful things that it has done for me. 

-​ Teresa Chou, grade 1/2 teacher 

 

I am writing to express my concern regarding the proposal to eliminate the 
mentorship program and helping teachers in the 2026/2027 proposed budget. This 
program has not only impacted me as an educator but has also impacted every 
student that I have taught. 

Becoming a teacher in 2021, I faced new and significant challenges and being 
introduced to mentorship made a meaningful impact on both my professional 
practice and personal well-being. Over the past five years, I have had the privilege of 
both being mentored by experienced educators and being a mentor to a new 
teacher. 

Through the mentorship program, I have gained the tools necessary to become a 
more effective and confident teacher and school community member. It has provided 
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me with both physical resources and knowledge that have allowed me to teach in a 
way that I am passionate about. I believe that students learn in a variety of ways and 
that learning through hands on activities and experiences can be one of the most 
effective learning strategies. When I walked into my first classroom, I felt ill equipped 
to be able to teach in a way that felt authentic to me as I did not have the resources 
necessary. Through mentoring, I was able to access resources (ex: playing cards, 
dice, white boards etc.) that allowed me to teach in a way that I felt most comfortable 
with but more importantly the students were excited about. 

Beyond instructional practice, the mentorship program has contributed positively to 
my social and emotional well-being. Having access to guidance, collaboration, and 
support has helped me navigate the challenges of teaching with greater confidence 
and resilience.  

The program has also strengthened my understanding of equity within the school 
environment and classroom, which has influenced how I approach my teaching and 
interactions with students. Additionally, it has given me the opportunity to share what 
I have learned with newer teachers, helping to support their success early in their 
careers and contributing to a stronger sense of community within our school district. 

The loss of this program would not only impact individual teachers but also the 
broader district community. I strongly believe that the mentorship program is an 
invaluable support that contributes to teacher growth, student success, and overall 
school well-being. The elimination of this program would be a huge loss for all 
teachers in SD42. 

Thank you for considering my perspective. 

-​ Kate Davis, Kindergarten teacher 

 

I’ve been involved with the mentoring program for more than 20 years. When I was a 
helping teacher (first in literacy and then in early learning) my role was to support all 
teachers in those areas but knowing I could also direct our newest teachers to the 
mentoring program filled a hole I wasn’t able to do myself. Later in my career, I 
became a mentor myself and saw the growth in each early career teacher I was 
partnered with. I also worked at SFU for a number of years and now at UFV and I’ve 
always highlighted SD 42’s mentorship program as exemplary and something that 
sets our district apart (and a reason to choose this district over others). This year I 
have 4 student teachers and have emphasized multiple times the lifeline it offers to 
beginning teachers. I’m curious if there is going to be a new plan to replace the 
current model but if it includes adding the job to others who are already stretched, I 
just can’t see that it will be effective. Our new teachers really need to have someone 
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to whom it’s easy to reach out so that they can engage in the messy business of 
moving from novice to expert. 

-​ Noralea Pilgrim, previous SD42 helping teacher and classroom teacher 

 

I am writing to share my experience with Jen MacDonald in her role as a mentorship 
Helping Teacher in School District No. 42, and to speak to the importance of 
structured mentorship for early career teachers. 

There was a time in my teaching career when my passion for teaching had 
significantly diminished. I was working in a school that felt quite fractured and 
isolating, where there was very little collaborative practice and most of the teachers 
were focused on getting through the day. During that time, a serious incident led to 
the school being closed for a week so the community could recover. In that period, I 
had started to lose confidence in my teaching and was genuinely questioning 
whether I still belonged in the profession. When Jen began working with me, she 
helped me reconnect with who I am as an educator. Her support was steady, patient, 
and grounded in practice; it helped me rebuild both confidence and clarity in the 
classroom. Without that support, I am not sure I would have stayed, but I know I 
wouldn’t have the passion I have for it today. 

What stood out to me about Jen’s role is that it created consistency in a system 
where early career teacher experience is highly variable. The experience of new 
teachers depends heavily on school culture, leadership capacity, and informal 
support structures. Some schools provide strong internal mentoring, while others 
lack the same capacity. Her position helped provide a stable layer of support that did 
not depend entirely on individual context. The mentoring program ensured new 
teachers were not left to navigate complex situations without guidance when 
individual school supports were limited. 

Mentorship in SD42 has long been a system that aligns district leadership with 
classroom practice, ensuring consistent support for teachers. I would ask the district 
to consider what system replaces the mentorship function if it is removed. If no 
comparable structure is being put in place, then it raises the question of whether it 
should be removed at all. There is a clear provincial direction toward strengthening 
and standardizing mentorship supports, while this change seems to move in the 
opposite direction. I believe this is a misstep, and I urge the district to reconsider. 

I wonder if there is an opportunity to rethink how investments in other areas, such as 
K–9 numeracy, could be integrated into existing structures like mentorship, rather 
than creating new and separate streams. Strengthening mentorship could bridge 
these priorities and ensure a more cohesive approach to teacher and student 
success. 

2026-04-22 Finance COTW Public Input Meeting Agenda Package - Page 20



On a final note, I want to reiterate that Jen MacDonald and the mentorship program 
she has intentionally and meticulously crafted is a valued and cherished resource 
that supports struggling new teachers and reinvigorates and challenges us to be our 
best for our students. 

Thanks, 

-Talia Farrell, grade 5 / 6 teacher  

 

Being part of the mentorship program as a new teacher made a meaningful 
difference in my experience, both professionally and personally. I felt genuinely 
supported by Jen, who not only listened to my struggles but made me feel heard and 
understood during some of the most overwhelming moments of my first year. I took 
part in her book clubs and other mentorship opportunities, all of which helped me 
grow in confidence and skill. One moment I will never forget is when Jenn came to 
help REDACTED and me completely revamp and reorganize my kindergarten 
classroom the week before Christmas break, staying until 8 p.m. two nights in a row. 
That level of dedication and care is rare, and it didn’t end there; she continued to 
check in on me afterward, making sure I was managing. Cutting this program would 
be a significant loss to our district, especially for new teachers who are already 
stretched thin, as it removes a vital support system that fosters resilience, growth, 
and a sense of belonging. 

-​ Jayme Kraakman, grade 1/2 french immersion teacher 

 

To the Board of Education, 

I am writing to ask that you reconsider the decision to eliminate the Mentoring 
Helping Teacher role for the 2026–2027 school year. 

This role is essential for supporting early-career teachers and those moving into new 
positions. Without a clear mentoring structure, it is uncertain how these educators 
will receive the guidance they need to be successful.   

The mentoring program also plays an important role in attracting new teachers to our 
district. Many student teacher candidates choose to work here because of the strong 
support they experience during their practicum and in their first year. If the program 
is removed, it is unclear how we will continue to provide that level of support or 
maintain our ability to recruit and retain new teachers. 

In addition, the mentoring program supports the district’s commitment to equity. It 
helps teachers develop inclusive and effective practices that directly benefit 
students. Supporting teachers in this way is ultimately an investment in student 
success. 
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Next year, I will be working with student teacher candidates at Simon Fraser 
University. I had hoped to support placements in our district because of its strong 
mentoring program and the valuable learning opportunities it provides. 

Thank you for reconsidering. 

Sincerely, 

Leah Kitamura 

English Language Learning Teacher 

SD42 

 

I strongly support maintaining the Teacher Mentorship Program in School District 42 
because I know firsthand how valuable it is. 

I have experienced this program as both a mentee and a mentor partner. When I 
was a new classroom teacher, I benefited from strong mentorship and honest 
guidance. Without that support, I would have felt overwhelmed and far less prepared 
to meet the many demands of teaching. Having someone to turn to for advice, 
encouragement, and practical help made an enormous difference in my confidence 
and growth as an educator. 

Later in my career, I had the opportunity to become a mentor partner myself. I did 
this because I knew how much I benefited from the program. What I didn’t realize 
was how rich my learning would be as a mentor. In each instance that I have been a 
mentor, the relationship was never one-sided. While I was able to share experience 
and resources, I also learned from my mentor partner through their questions, ideas, 
and fresh perspectives. That is why the term mentor partner matters so much: the 
learning is mutual. 

Many of the teachers I have mentored remain important connections. We continue to 
share ideas, solve problems together, and learn from one another. Recently, my 
class met up with my previous mentor-partners class. She shared with us her 
experience in outdoor education and we shared with her class our experience with 
technology. These lasting relationships strengthen not only individual teachers, but 
the culture of collaboration across our district. 

Removing or reducing this program would be a loss for new teachers, experienced 
teachers, and ultimately students. Mentorship is one of the most meaningful 
investments a district can make. I urge the board to protect this program in the 
proposed budget. 

-​ SD42 Teacher 
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School District 42 Preliminary Budget Public Consultation 
April 22, 2026 

Regarding the proposed elimination of the Mentorship Helping Teacher role 

School District 42 has been a provincial leader in teacher mentorship for well over three decades through its 
enduring commitment of staffing and budgetary support for its mentorship program. The proposed elimination 
of the 1.0FTE mentorship helping teacher in the 2026-27 budget would be a stunning and ill-advised reversal of 
this longstanding commitment.   

First, BC is facing an ongoing shortage of qualified teachers. Early career teacher (ECT) mentorship is a vital 
human resources strategy for addressing ongoing challenges related to teacher recruitment by offering 
prospective SD42 employees the promise of support that is specifically tailored to early career teaching.  

Second, there is strong evidence across both academic research and policy literature that mentoring programs 
play a critical role in retaining new and new-to-role K-12 teachers. Not only is SD42 competing against other 
districts in hiring certified and capable teaching staff, but a recent BCTF survey shows that a significant number 
of both new and experienced teachers in BC are already considering leaving the profession due to feelings of 
overwhelm and intense workload (BCTF, 2024). Kutsyuruba et al. (2018) found that teachers’ decisions to 
remain in the profession are strongly influenced by the quality of their induction and mentorship experiences. 
Similarly, Kutsyuruba et al. (2019) demonstrated that mentorship contributes significantly to early-career 
teacher well-being, which is closely associated with long-term retention. Kelly et al. (2018) also emphasized that 
structured support systems, including mentoring and reduced workload, are linked to increased professional 
commitment and retention. Together, these studies establish mentorship not only as a support mechanism but 
also as a critical factor in sustaining the teaching workforce. 

Third, at a time when qualified staff are hard to recruit and retain, maintaining a district helping teacher for 
mentorship will be critical to ensuring SD42 students continue to receive rich and learning experiences and 
quality instruction. Because while mentorship can enhance recruitment and retention, it also improves 
professionalism and quality of practice, and by creating opportunities for new teachers to learn and grow their 
expertise pedagogically and professionally. However, these benefits are only achieved when mentorship is 
consistently and intentionally implemented. Without dedicated staffing, these positive effects on student 
learning will likely be severely diminished.  

Teacher mentorship has been a pillar in SD42’s staff development culture for decades for good reason. Research 
supports it. The current human resources climate requires it. New teachers (and SD42 schools and students) 
need it more than ever.  

Respectfully submitted, 
Anne Hales, PhD 
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Good evening Trustees & District Staff, 

I am here today on behalf of the Yennadon Elementary Parent Advisory Council to support our 
staff and to speak to the urgent need to reinstate three key positions serving students in the 
Yennadon Annex and Portables: a second Vice Principal, a second Child Care Worker, and a 
Kindergarten Transition Educational Assistant. 

Yennadon Elementary continues to experience significant enrollment pressure, with many of 
our younger students learning in annex spaces and portables. While these spaces help 
accommodate growth, they also create a more complex and dispersed school environment that 
requires additional staffing to ensure student safety, effective supervision, and equitable access 
to supports. 

The current staffing model does not adequately reflect the reality of Yennadon’s size and 
operational demands. In many ways, Yennadon Elementary functions like a small high school, 
and schools of that size are typically supported by multiple administrators. 

A second Vice Principal is essential to provide consistent administrative presence across 
multiple learning areas. Without this role, timely response to student needs, support for staff, 
and overall school coordination are compromised. 

A second Child Care Worker is equally critical. Students are arriving at school with increasingly 
complex social-emotional needs, and in a school that is physically spread out, the ability to 
provide consistent and responsive care is significantly reduced without adequate staffing and 
resources. 

Finally, the Kindergarten Transition Educational Assistant plays a vital role in supporting our 
youngest learners as they enter the school system. These students require additional guidance, 
and that need is even greater when they are located in portables or separate spaces. 

This request is not about enhancement; it is about alignment. Current staffing levels do not 
match the operational realities of a growing and distributed school. Precious staff time is often 
lost navigating between spaces, and services are frequently delivered on an as-needed basis in 
response to immediate concerns. 

Without these supports, we risk gaps in supervision, inequitable access to services, and 
increased strain on staff, all of which directly affect student well-being and learning outcomes. 
As parents, we also recognize that staffing shortages and unfilled absences make it even more 
difficult to meet minimum needs and prevent unsafe situations from arising. 

We are asking the Board to recognize these realities and take a measured, responsible step by 
reinstating these positions so that all Yennadon Elementary students and staff, regardless of 
where they are located, receive the necessary and meaningful support they need to succeed. 

Thank you for your time and consideration. 

Trish Coft | President 
Yennadon Parent Advisory Council 
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Subject: One-to-One Inquiry Program 
April 20, 2026 

My name is Craig Towers, and I am a parent in this district. I currently have a child in Grade 7 
who is part of the One-to-One Inquiry Program, and I also have a child who is about to enter 
Grade 6 next year, right at the point where this program has traditionally become part of their 
learning experience. 

I’m here because this program matters, not just to my children, but to many families, teachers, 
and students across our community. 

For those who may not be familiar with it, the One-to-One Inquiry Program is a learning model 
where each student is provided with their own school-issued device (typically an iPad) that they 
use both at school and at home throughout the year. But the program is not about screen time 
or replacing traditional teaching. It is about enhancing how students learn. 

At its core, this is an inquiry-based program. That means students are not just memorizing 
information, they are learning how to ask questions, research answers, think critically, and 
present their ideas. As outlined in the district’s own program materials, the goal is to help 
students develop “critical thinking, problem solving, collaboration, creativity and communication 
skills.” (Maple Ridge - Pitt Meadows SD 42) 

The program also emphasizes that learning is not passive. Students are expected to be active 
participants in their education - taking ownership, exploring real-world questions, and building 
understanding through experience. The district describes this as creating opportunities for 
students to engage in learning that is “personally challenging” and meaningful to them. (Maple 
Ridge - Pitt Meadows SD 42) 

Students learn how to use programs like PowerPoint, Word, and Teams - not in isolation, but as 
part of real learning. They might research a topic, analyze information, and then present their 
findings through a slideshow, video, or written report. They learn how to send professional 
emails, manage digital assignments, and work both independently and collaboratively. 

These are skills they will rely on heavily in high school, and beyond. 

Over the past year, I’ve had the opportunity to see firsthand what this program does. It’s easy to 
focus on the device (the iPad) but what’s far more important is what that device enables. My 
child isn’t just using technology; they are learning how to think, how to research, how to 
organize ideas, and how to communicate effectively. They are building skills that go far beyond 
the classroom. 

And importantly, the program aligns with the district’s broader vision of helping students become 
“successful learners” and responsible members of society. (Maple Ridge - Pitt Meadows SD 42]) 

DELEGATION #12
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This program also does something less tangible, but just as important: it engages students. 

Students are excited to learn. They feel a sense of responsibility. They feel trusted. And when 
students feel engaged and empowered, their confidence grows, and that confidence carries into 
every subject area. 

As a parent, that’s something you notice quickly. 

For families like mine, the One-to-One Inquiry Program isn’t just a nice addition, it’s become an 
expected and valued part of the learning journey. Younger students look forward to it. Older 
students benefit from it. Teachers build meaningful instruction around it. 

Ending this program would not simply remove a device - it would remove an approach to 
learning that supports critical thinking, independence, and real-world readiness. 

I understand that budgets require difficult decisions. I truly do. But I would respectfully suggest 
that programs like this are not where we should be stepping back. If anything, this is where we 
should be investing because this is where we prepare students for the world they are actually 
stepping into. 

Tonight, I’m asking you to consider not just the cost of maintaining this program, but the cost of 
losing it. 

The loss of engagement. 
The loss of opportunity. 
And the loss of a program that so many students benefit from every single day. 

On behalf of my children, and many others in this district both present and future, I ask that you 
reconsider the proposal to end the One-to-One Inquiry Program. 

Thank you for your time, and for your commitment to supporting students in our community. 

Craig Towers 
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