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SUPERINTENDENT’S NOTE
I am very pleased to present to you our Supporting All Learners annual learning report. As a school district, we rely upon the
learning priorities of each school, as set out in school growth plans, to drive board-funded learning supports and structures.
We now have several years of investment and focus on the four following areas identified in school growth plans: social and
emotional learning, literacy, learning and assessment, and secondary innovation.
Our sustained focus on and work in these four key areas of learning have resulted in inclusionary teaching practices, new
assessment tools and practices, workshops, professional development, the addition of helping teachers, new programs,
and support from educational researchers. As you will see in your review of the report, the investment is beginning to reap
significant and positive results for our students.
In this report, we provide concrete examples of the work we are doing and document the effects of that work on student
learning. We are pleased to see general indicators of improved student success as an outcome of our work. Part of our approach
has been to look at the progress of each student and address and mitigate any risk factors this student might encounter. We
have helped provide more success for all our learners by working from the strengths of our students, providing interesting
program options, undertaking refined assessment practices, providing skillful intervention, and focusing on the caring
relationships between students and adults.
We are collecting literacy information for each student in the elementary grades and using this information to plan for next steps.
This approach enables us to identify readers who are still striving to attain strong literacy skills and to provide caring and tailored
supports to improve their learning. Our systems and structures to assess and then support learning improve every year.
Additionally, the work we have undertaken to develop the district framework for social and emotional learning (SEL) has
resulted in some important new opportunities for our students. Because of this innovative work, our school district was one of
five districts selected by government to receive funding to pilot a new approach to supporting student well-being and mental
health. The work of the district SEL committee (which includes teachers, Aboriginal support workers, counsellors, education
assistants, youth workers, school administrators and district administrators) was central to our ability to show readiness to
pilot new ways to address student well-being and mental health, and I thank the committee members for their passion and
commitment to improving student learning and well-being.
I hope you enjoy reading our annual learning report and welcome your feedback and comments.

Sylvia Russell
Superintendent of Schools
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INTRODUCTION
School District No. 42 meets the learning needs of approximately 15,000 students of all ages in Maple Ridge and Pitt
Meadows, and is defined by its determination to keep student learning and growth at the heart of all its decisions.
All decisions made by the Maple Ridge – Pitt Meadows School District are guided by its vision and core values, and are based
on research and consultation. Similarly, the district’s initiatives and resources are aligned to support its firm commitment to
fostering a culture of care and belonging where the well-being and success of all learners is supported; providing intentional
support for a growth mindset, collaboration, interdependence, and staff development; and being a forward-thinking, researchbased, ethical, effective, efficient, sustainable and connected organization.
This document reflects a review of our strategic district priorities in support of all learners. These strategic priorities are guided
by our vision, mission and values, and are also informed at the school level by the growth planning process. The graphic below
illustrates both our priorities and the areas where we have intentionally dedicated significant resources and support.
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Improved Learning and Assessment

The school district has achieved very high graduation rates
and we are proud of this achievement. Historically, however,
our provincial and school district data has shown that there
are groups of students who have not found as much success
at school as the overall student population. This includes
students who self-identify as Aboriginal, students with
learning disabilities, and students who have behavioural
issues or who struggle with mental illness.

DEMOGRAPHIC CONTEXT

We believe that we must adapt our system to better match the
needs of these learners and have been actively engaged in this
work with our school principals and vice-principals, teachers
and instructional support staff over the past four years. We
have dedicated resources and engaged researchers to assist
us in improving our ability to meet the needs of these groups
of students with the goal to achieving the same high levels of
success as we achieve across all students in the school district.
We take care to review the results of these groups of learners
so that we can intervene skillfully as needed, and we track
the literacy achievement along with the social and emotional
development of each of our students from their first year in
kindergarten through to graduation. In this section of the
Learning Report, we will highlight the graduation results of
our students.

Our school district has been experiencing enrolment
growth since 2015/2016. The student enrolment in the
school district is increasing by approximately 200 students
per school year. The school district forecasts continued
growth over the next five years. Demographic data for our
student population in various subgroups also indicates
a growth trend over time, including for students with
Aboriginal ancestry, students receiving English Language
Learner supports/services, and students with Level 1, 2
and 3 special needs. The diversity of the overall student
population in our school district continues to increase.

STUDENT ENROLMENT TRENDS AND FORECAST
The enrolment information presented below is based on
actual full-year enrolment (regular, distributed learning,
summer school, and adult learners) for 2011/12 through to
2018/19 and the forecasted enrolment for 2019/20 through
to 2021/22.
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NUMBER OF STUDENTS ACROSS ALL GRADES 2018/19
Student Group

K

All Students
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Source: 2011/12– 2018/19 Funding Allocation System.

SPECIAL NEEDS (ALL MINISTRY OF EDUCATION CATEGORIES)
NUMBER OF STUDENTS WITH SPECIAL NEEDS IN THE MAPLE RIDGE - PITT MEADOWS SCHOOL DISTRICT
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18/19

COMPLETION RATES
* Includes Certificate of Graduation (Dogwood) and Adult Graduation Diploma

We are pleased that once again our six-year school completion rate data continues to improve with positive trends for All
Students and particularly for Students with Aboriginal Ancestry and Students with Special Needs.

ALL STUDENTS
The six-year completion rate for All Students for the 2017/2018 school year was 91.4% - exceeding the provincial average
and within the range of the highest performing school districts in the province with regard to school completion. In fact, the
school district results now place us in the top three districts in the province with a graduating class in excess of 1000 students.
Considerable focus and effort has been dedicated to improving both the numbers of students completing high school and the
quality of the programming that students have encountered during their high school experience. There continues to be about
a 4% gap between the overall performance of female to male students, with the females completing high school more often.
This gap, however, has also improved from five years ago, at which time the performance gap between females and males was
approximately 8%.
MAPLE RIDGE - PITT MEADOWS SCHOOL DISTRICT COMPLETION RATES FOR 2017/18
STUDENT GROUP

TOTAL STUDENTS

All Students

1165

BC Residents
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118
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ALL STUDENTS SIX-YEAR COMPLETION RATES BY GENDER
YEAR

FEMALE

MALE

2012/13

689

93.9%

2013/14

635

90.7%

2014/15

661

88.3%

2015/16

604

89.9%

2016/17

570

2017/18

578

731

ALL STUDENTS

87.6%

1420

90.7%

713

82.5%

1348

86.3%

673

85.0%

1334

86.7%

661

84.0%

1265

86.8%

91.1%

632

84.9%

1202

87.8%

93.6%

587

89.3%

1165

91.4%

ENGLISH LANGUAGE LEARNERS
The completion rate for students receiving English Language
Learner services/supports for 2017/18 is 90.0%. This rate
is slightly higher than the previous school year, but needs
to be taken with some caution because of the influence of
students who come to the school district for the educational
experience but do not intend to continue studying in the
district to graduation.
ENGLISH LANGUAGE LEARNERS SIX-YEAR COMPLETION RATES
ENGLISH LANGUAGE LEARNERS
2012/13
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91.6%

2016/17
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2017/18

118

90.0%
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STUDENTS WITH ABORIGINAL ANCESTRY
For 2017/18, the six-year completion rate for students with Aboriginal Ancestry has risen to 85.1%. Our school district
now achieves the highest results in the province for a graduation cohort of students with Aboriginal ancestry exceeding 100
students. It is our goal to continue to improve this good result. Our ultimate goal is to achieve the same rate of graduation
for all of our graduating students, and we are close to achieving this goal. We are proud that our female and male students of
Aboriginal ancestry complete high school with almost no gap between the performance of female to male students.
COMPLETION RATE OVER TIME FOR STUDENTS WITH ABORIGINAL ANCESTRY AND ALL STUDENTS
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ABORIGINAL STUDENTS SIX-YEAR COMPLETION RATES BY GENDER
FEMALE

MALE

2012/13

YEAR

N/A

N/A

113

ALL
74.2%

2013/14

80%

66%

123

73.3%

2014/15

76%

68%

106

72.0%

2015/16

77%

64%

121

69.9%

2016/17

91%

77%

128

83.5%

2017/18

86%

84%

118

85.1%

STUDENTS WITH ABORIGINAL ANCESTRY: A CLOSER LOOK
Provincial data indicates that students who enter an alternate program
graduate at far lower levels than students who remain in the regular
high school setting. Some students definitely require access to alternate
education programs, but these programs need to be rigorous and need
to focus on the goal of high school completion. Staff at our two alternate
programs are aware of the negative outcomes for students who do
not graduate – poorer health, more need for social programming, less
earning power.
A review of alternate programs was undertaken during the 2018/19
school year and a number of important recommendations arising from
the review are now in the implementation stage. One recommendation
pertained to program entry, and, as a result, staff are taking greater
care to select students who require a different approach to high school
completion and are offering programming in the alternate setting which
is tailored to the interests of the students. Students with Aboriginal
ancestry are enrolling at lower rates into alternate programs.
The data also indicates that we are maintaining a high level of success
in Communications 12 and English 12 with students with Aboriginal
Ancestry. However, the final mark for Aboriginal students is lower than
for overall students. Literacy instruction for students with aboriginal
ancestry is addressed in this report as it continues to be an area of
challenge for our staff and students.
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STUDENTS WITH SPECIAL NEEDS
The six year completion rate for Students with Special Needs for 2017/18 is 81.4%. This is the highest completion rate for
students with special needs ever in our district. This school district focuses on the inclusion of all students. We celebrate the
success of the students with special needs and will continue to work hard to improve the outcomes for these students. There
were 156 students with special needs in the graduation cohort this past year. We are one of the two school districts in the
province with over 100 students in the graduation cohort achieving this level of result.
COMPLETION RATE OVER TIME FOR STUDENTS WITH SPECIAL NEEDS AND ALL STUDENTS
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Students with Special Needs
All Students

STUDENTS WITH SPECIAL NEEDS: A CLOSER LOOK
As a school district, we have focused this Learning Report on the groups of students who warrant greater attention and
support to guide through to high school completion. For this report we are highlighting students with learning Disabilities
(category Q) and students who have Intensive Behaviour Support/Serious Mental Illness (category H) and students who
have Moderate Behaviour Support/Mental Illness (category R).
The school completion data for students with a behavior disability and/or mental illness has improved over the past school
year in both categories – severe and moderate. The programming changes that we have adopted in the school district after
completing a comprehensive in-district Alternate Review for students in these categories have made a difference along
with some improvements in the involvement of outside agencies – particularly the Youth Wellness Centre. The school
completion data for students with learning disabilities remains about the same over the past few years.
STUDENTS WITH INTENSIVE BEHAVIOUR INTERVENTIONS/SERIOUS MENTAL ILLNESS (IBI/SMI) AND MODERATE BEHAVIOUR SUPPORT/MENTAL
ILLNESS (MBS/MI)
CATEGORY

INTENSIVE BEHAVIOUR INTERVENTIONS /
SERIOUS MENTAL ILLNESS

MODERATE BEHAVIOUR SUPPORT /
MENTAL ILLNESS

LEARNING
DISABILITIES

SCHOOL
YEAR

COHORT
SIZE

GRADUATES

COMP RATE

EVERGREENS

COHORT
SIZE

GRADUATES

COMP RATE

EVERGREENS

COHORT
SIZE

GRADUATES

COMP RATE

EVERGREENS

2012/13

46

19

45%

0

53

34

70%

0

65

47

77%

1

2013/14

53

24

49%

1

58

37

68%

1

57

46

86%

0

2014/15

34

13

41%

3

44

26

62%

2

63

46

77%

4

2015/16

36

17

50%

1

48

27

60%

0

87

65

79%

2

2016/17

35

21

65%

3

48

34

63%

2

76

62

86%

0

2017/18

38

28

79%

0

39

32

87%

0

69

54

82%

2

Six-Year Completion Rate - The proportion of students who graduate with a British Columbia Certificate of Graduation of British Columbia Adult Graduation
Diploma within six years from the time they enrol in Grade 8, adjusted for migration in and out of British Columbia. The data is only available at district and province
level. It is not the inverse of a dropout rate as students may graduate after the six-year period.
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SUPPORTING LEARNING FOR ALL STUDENTS
■■ To further support teaching and student learning in

ABORIGINAL EDUCATION

the areas of social/emotional learning

On May 23, 2015, we signed our fourth five year Aboriginal
Education Enhancement Agreement in a celebration at a
Katzie First Nation Longhouse. We are approaching the final
year of this agreement. The agreement has held us in good
stead with the following goals:

■■ To further support teaching and student learning

through facilitating and supporting learning and
professional development with school-based
staff (teachers, support teachers, administration,
instructional support staff)

■■ Continue to develop a strong sense of community

for Aboriginal students and families in their schools
and within School District No. 42
■■ Support and improve the quality of school
achievement for all students
■■ Transition Aboriginal students into their future
learning, employment and life experiences beyond
the completion of their secondary program.
The supports for aboriginal students and their families are
improving within the school district. There are signs that
the connection between aboriginal families and the school
district staff are improving. Literacy initiatives, outdoor
education programs, career programs, cultural programs,
involvement of Elders and knowledge-keepers – are all
helping to bring relevance and meaning to the education
system for aboriginal learners – and we are seeing improved
student success. We have much work to do in this area as we
attempt to integrate the First Peoples’ Principles of Learning
- a significant and interesting feature of the redesigned
curriculum - into our schools and classrooms.

CROSS-PROFESSIONAL
COLLABORATION

SUPPORTING LEARNING
AND PROFESSIONAL
DEVELOPMENT WITH
SCHOOL-BASED STAFF

SUPPORTING TEACHING
AND STUDENT LEARNING

SOCIAL AND EMOTIONAL
LEARNING

LEARNING SERVICES
The Learning Services team has helped to support the
inclusion of all learners. The challenge in this district is both
in the volume and complexity of the work needed to meet the
needs of our students. The numbers of students with special
needs is increasing annually and the enrolment growth we
have experienced included a large number of students with
complex needs. The Learning Services team has had to
stretch to provide the assessments needed for these students
in a timely manner this past year as well as work side-by-side
with staff to support students with complex needs. The work
has involved a high degree of technical teaching skill and a
breadth of knowledge about students with special needs.
The Learning Services team continues to identify the
following focus areas as operational priorities/goals:
■■ To further support teaching and student learning

through enhanced cross-professional collaboration
across the Learning Services team and with school
teams/staff
■■ To further support teaching and student learning for
all students through universal, targeted and intensive
approaches
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SUPPORTING LEARNING
FOR ALL STUDENTS
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Secondary Innovations
Our Board of Education and school district leaders have been
engaging students in dialogue. The Student Forum organized for a
diverse group of grade 10, 11 and 12 students is helping to guide
our work in the school district. Students provided clear advice
about how we can work with them to make their educational
experience more relevant, powerful and positive. In response, we
have developed many innovative programs of choice, courses, and
initiatives to address student interests, needs and passions. We
believe that these changes, suggested by our students, account for
some of the improvements we are seeing in school completion in the
school district. This section of the Supporting All Learners report
describes the many facets to secondary learning that are needed to
serve our students.
In the 2018/19 school year, the school district has focused on
implementing the redesigned curriculum and new graduation
program in a deep and meaningful way. The primary areas
of focus have been the integration of the core and curricular
competencies, First Peoples’ Principles of Learning,
embedding literacy and numeracy in all curricular areas, and
assessment practices.
The redesigned curriculum is much more student focused
with an emphasis on skill building. Learning initiatives in
secondary schools for the 2018/19 school year are outlined
in Appendix A.
Another area of focus this year has been the development
of the Career Life Education Curriculum, the Career
Life Connections Curriculum, and the Capstone Project.
This year, two schools piloted the Career Life Education
Curriculum and all schools met on a regular basis to
review the program, make refinements, develop a learning
continuum and ensure student input was included.

REPORTING PILOT
Four of our high schools have been part of the Ministry of
Education Reporting Pilot. Two key components of the pilot
include reporting using the proficiency scale rather than
letter grades, and using strength-based descriptive feedback
to report where students are in relation to the learning
standards. Professional development has centred on assessing
learning standards.
A resource entitled Reporting Student Progress, was
developed and shared with the ministry. The purpose of the
resource was to provide SD42 teachers with a guideline for
reporting and strength based descriptive language.

Letters were sent home to all parents whose children were part
of this initiative and a parent meeting occurred on January 31,
2019. A parent survey was distributed on May 31. Findings
from this survey will determine future parent meetings,
professional development, and will help guide our input to
the Ministry of Education on reporting to parents.

LITERACY
Many of our secondary schools used the Board-approved
co-teaching blocks to focus on literacy. This focus will
be expanded in the 2019/20 school year to include all
secondary schools and will be supported by Faye Brownlie,
literary researcher and expert. This year Garibaldi, Pitt
Meadows Secondary and Thomas Haney undertook a variety
of literacy-related initiatives and also collaborated to raise
literacy awareness by planning a week-long series of events
that included activities for both students and teachers.
Along with the events, Garibaldi administered and scored
the Reading Assessment District (RAD) both in the fall and
spring and shared the results and implications with each Grade
8 teacher. Using this information, coordinated lessons on
literacy strategies were co-taught with the teacher librarian.
Additionally, resources were purchased through the library.
The assessment also identified two small groups of students
who were provided with 12 blocks of direct teaching support.
Pitt Meadows Secondary partnered with the public library,
created performance-based assessment rubrics to align
with the new English Language Arts curriculum, developed
learning maps and presented at numerous sessions on
Universal Design for Learning (UDL) and embedding First
Nation texts.
Thomas Haney designated literacy blocks for their Grade 9
students. Each student was given a journal and invited to
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share ideas through discussions of videos, quotations, articles
and stories. Students also completed writing workshops and
collaborated on presentation skills.

are passionate about and in which they anticipate pursuing
further learning, investigation and/or a career pathway. The
purpose of the Capstone Project and its presentation is to
celebrate individual learning, growth, and achievements
across a student’s journey. Capstone projects can take many
forms, but most are an in-depth process that concludes
in a final project, presentation, or performance. Students
will show their growth (academically and emotionally)
throughout their high school years. They will reflect on
their strategies, problem solving, and team of support that
helped them get to where they are now, and present to a
panel of teachers, experts, and community members. A
cohesive document for all schools surrounding Capstone is
just the beginning of making this celebration a long-standing
tradition for our community as a whole.

Both Maple Ridge Secondary and Westview brought in guest
presenters and did a variety of literacy activities throughout
the year.

CAREER LIFE EDUCATION AND CAPSTONE
In January 2018, SD42 held a student forum for 200 students
from grades 10 to 12. At this forum, students indicated they
felt unprepared for the future. Since then, we have been
working with teachers from all our secondary schools to
create a robust Career Life Program. Career Education is
quickly becoming the key to inspiring our students to reach
their aspirations and, in some cases, help them identify areas
of passion.

What’s next for Career Education? Training for new
teachers around the curriculum, resource development,
increased enrolment in our trades programs, integration of
career education to K-7, and into non-career courses at the
8-12 level. Lastly, the launch of the completed Capstone
framework in all our secondary schools, the intent of which
work is to address student concerns about being prepared for
post secondary education and having the life skills needed for
the future.

The revised curriculum in BC has integrated Career
Education from K-9 with a focus on guiding our students
to learn who they want to be rather than, more narrowly,
what they want to be. In our secondary schools, we have
begun the process of integrating MyBlueprint, an interactive
online learning tool, into our classrooms starting in Grade
8. The work involves having students complete key learning
tasks surrounding their learning styles, and goals, and - most
importantly - having them develop online portfolios linked to
BC’s Core Competencies. MyBlueprint, which is local to BC,
has provided countless resources for schools, teachers and
students for grades 7-12 with the purpose of self-exploration
to post-secondary research. It is our goal in the next year to
see MyBlueprint integrated into all classroom areas as our
main portfolio tool for students.

SAFE AND CARING SCHOOLS
This year, the Safe and Caring Schools staff have focused
on a number of initiatives. These initiatives include adding
a helping teacher counsellor to support and standardize
practice amongst our school counsellors; refining and
expanding the Riverside Program; and training teachers
in substance literacy, mental health literacy, and trauma
informed practice.

In grades 10-12, Career Education has been revamped
into three separate components: Career Life Education
(CLE), Career Life Connections, and Capstone. Career
Life Education has been redesigned to focus on student
exploration, community networking, wellness, and life-long
learning. This year, a comprehensive scope and sequence
was developed in line with the curriculum, in light of
the upcoming increase of students enrolling in CLE for
the 2019/20 school year at all of our secondary schools.
The scope and sequence document includes an emphasis
on MyBlueprint, community projects, and the start of
Capstone. Plans to create scope and sequence for Career Life
Connections have begun, with our current grad transitions
teachers, new CLC teachers and a new helping teacher
position participating in its development.

Additionally, the school district has undergone a review of its
alternate programs. As a result of the review, we have added
Safe and Caring Schools blocks to secondary schools and
additional child care worker staffing to our elementary schools.
The primary focus arising out of the review was on
attendance intervention so as to ensure improved success
for our most vulnerable students. The BC Ministry Mental
Health Dashboard indicates that our students feel connected,
welcomed and healthy overall. Areas of required focus
include reducing the number of students who feel stressed
or anxious at school, and - particularly in our high schools
- teaching students how to care for their mental health. The
intent is that our initiatives will address these needs.

This year we have created the Capstone project framework.
Capstone is a culminating project that will allow students to
demonstrate their learning in an in-depth study of an area of
interest. Ideally, the project will reflect an area that students
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SUPPORTING VULNERABLE STUDENTS
DISTRICT COUNSELLOR
New to the Safe and Caring Schools team this year is the
addition of a district helping teacher school counsellor role.
This role was created to support all school counsellors so
they have the resources, consultation and education they
need to best support our vulnerable students. In 2017/18,
SD42 counsellors engaged in a district review process
to examine the role of the school counsellor. From this
review, counsellors developed a School Counselling in SD42
document intended to help community partners, parents and
school staff understand the purpose of school counselling and
ways to access a school counsellor. Other recommendations
from the review were a district counsellor helping teacher
position, new referral forms, and a counseling handbook to
standardize procedures and processes throughout the district.
This year the district counsellor has:
■■ Drafted an elementary informed consent referral form
■■ Drafted the What is School Counselling handout
■■ Drafted a school counselling handbook (in progress)
■■ Coordinated Traumatic Events System (TES) training,
advanced Violence Threat Risk Assessment(VTRA)
training, and Trauma Informed Practice training
■■ Met with each counsellor to determine needs for the year
■■ Held elementary, secondary, and all counsellor meetings
■■ Met with counselling working groups for professional
development and handbook development
■■ Trained counsellors and student counsellors in Applied
Suicide Intervention Skills Training(ASIST)
■■ Worked as part of a team to update the Suicide Risk
Assessment (SRA) protocol and language to align with
ASIST training and elementary aged language
■■ Presented Pro-D on Trauma Informed Practice with two
counselors as part of a collaborative project
■■ Presented to CCWs on Trauma Informed Practice
■■ Conducted VTRAs and VTRA outcome meetings
■■ Responded to District Critical Incident Response Team
(DCIRT) incidents and supported schools in need
■■ Supported elementary schools with SRAs when there was
no counsellor in the building
■■ Supported schools with Sexual Orientation and Gender
Identity (SOGI) concerns/questions
■■ Debriefed and consulted with school counsellors on SRAs
and other counselling situations
■■ Worked with school administrators to develop
PowerPoints and reports
■■ Facilitated Grade 7 transition coordinator meetings
■■ Met with and provided orientation to new counsellors
■■ Consulted with Adolescent Psychiatric Unit (APU) on
discharge meetings

■■ Participated in Integrated Case Management (ICM)
systems for vulnerable youth
■■ Attended the Fraser Valley Counsellor Handbook
Committee, Fraser Valley SOGI District Leads, Safer
Schools Network, vulnerable students, helping teacher,
Social Emotional Learning (SEL) and SEL planning
committee, school teams

SAFE AND CARING SCHOOLS BLOCK
Also new to the 2018/2019 school year was the addition
of two blocks of Safe and Caring Schools support in every
secondary school. The purpose of these school-based
blocks is to identify, monitor, and support students who are
vulnerable to non-attendance and at risk to not graduate.
The school-based Safe and Caring Schools staff work
collaboratively with the district team to ensure these students
have the educational programming and wraparound supports
necessary to successfully complete their education.

CHILDREN IN CARE
An ongoing priority for the school district are its collaborative
efforts with the Ministry of Children and Family Development
(MCFD) to ensure students in care are provided with the
necessary wraparound support. Accurately identifying which
students are in care, however, is an ongoing challenge. This year
the school district and local MCFD committed to working
locally and at the provincial level. We expect better tools that
track the registration, attendance, and progress of children in care
this year.

RESTORATIVE ACTION/PRACTICE
With the support of the Community Justice Initiatives
Association, the school district offered two Restorative Action
training sessions in the 2018/19 school year. One session was
offered on the January 25th professional development day,
and one was offered for our youth workers. In addition, with
collaborative support from the Maple Ridge - Pitt Meadows
Community Services, the school district was able to secure a
Civil Forfeiture Grant to enhance its restorative action capacity.
In the upcoming 2019/20 school year, we will be piloting in
two elementary schools a restorative action program called
Talking Peace, and will also be piloting the conversation peace
program in one secondary school.
Restorative Action is a practice that aims to help youth
understand the effect of their actions on others and build
skills for resolving conflicts peacefully. Restorative Action
is grounded in five basic principles: invite full participation
and consensus; heal what has been broken; seek full and
direct accountability; reunite what has been divided; and
strengthen the community to prevent future harms.
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September 2019 transition plans for students currently
attending the Riverside Program are as follows:

SAFE AND CARING SCHOOLS RIVERSIDE PROGRAM UPDATE
This year, Safe and Caring Schools is in its second year
of implementing the Riverside Program pilot targeted to
support students who are at risk for school non-attendance
due to mental health challenges. Students who attend this
program struggle with chronic non-attendance, but are
in a position to develop mental health strategies and are
committed to returning to school. This program has grown
this year and the staff team now encompasses a part time
school counsellor, two classroom teachers, one child care
worker, and a part time community child and youth mental
health clinician. This skills-based program focuses on student
wellness while teaching the secondary curriculum; its goal is
to transition students back into high school.

1
1

Garibaldi Secondary

1

Westview Secondary

0

Pitt Meadows Secondary

1

Outreach Alternate Secondary

4

Connex Program

1

Reconnex Program

3

Continuing Education

2

Out of District

1

2

Garibaldi Secondary

3

Continuing Education

2

MRSS Outreach

2

■■
■■
■■
■■
■■

Build daily routines and strategies for increased school attendance
Build a tool box of coping and regulation skills
Practice application of skills in a variety of settings/situations
Build connections with staff and peers
Increase level of comfort and exposure to public transit and/or walking
route to build independence getting to and from school
■■ Provide support and educational opportunities for parents

2
SECOND PHASE
TRANSITION TO CLASSROOM SETTING AT RIVERSIDE
■■ Continue to reinforce application of coping and regulation skills
■■ Increase academic focus
■■ Build skills and strategies for managing academic expectations and
learning needs
■■ Begin preparation, connection and exposure to enrolling education setting
■■ Continue to provide support and educational opportunities for parents
■■ Increase length of school day

NO. OF STUDENTS
ENROLLED

Maple Ridge Secondary

5

Pitt Meadows Secondary

FIRST PHASE
STABILIZATION AT RIVERSIDE

Riverside graduates are currently enrolled in the following schools:

Samuel Robertson Technical

Westview Secondary

1

Students that have graduated from the Riverside Program
continue to be tracked for attendance and success at the
enrolling school. This process typically unfolds in the form of
emails to the support teacher/administrator or counsellor, or
through communication with our itinerant Safe and Caring
Schools child care workers. Typically, we are notified if
attendance becomes a concern and are called into planning
meetings to help stabilize the student. We do an exceptional
amount of collaboration with the Outreach program as it has
the highest number of our students.

1

2

Due to the required services and supports for our students,
the Riverside Program has evolved into a program with three
transitional phases:

■■ 13 are cross enrolled with their enrolling high school.
■■ 1 is cross enrolled with Outreach
■■ 3 are enrolled under District Alternative
The attendance average for the 2018/19 Safe Caring Schools
Riverside Program year is 87%.

Thomas Haney Secondary

Maple Ridge Secondary

In addition, six students have registered for summer learning.

Since the start of the pilot project in October 2019, we have
had 33 students go through the Safe and Caring Schools
Riverside Program. Of the 33 students, 17 students are
currently attending the program in the following capacity:

SCHOOL

NO. OF STUDENTS
ENROLLED

SCHOOL

3
THIRD PHASE
TRANSITION TO ENROLLING EDUCATIONAL SETTING
■■ Assist students and families with academic scheduling, expectations, work
load and advocacy of needs
■■ Provide support and consultation to the receiving home school staff
regarding the mental health needs of the student
■■ Create opportunity for optional peer support group to help maintain peer
connections, review acquired skills and share successes and challenges
since transitioning out of Riverside Program
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STUDENT FEEDBACK:

PARENT FEEDBACK:

“This program has been the best thing that has
ever happened to me, and if it wasn’t for the
program I would’ve never been where I am
today, performing in front of others.”

“The idea of shorter days in a smaller
environment has done wonders for our daughter.
And the whole start small and work at a slow and
steady pace has helped.”

“Learning about CBT skills, ways to
retrain and rewire the brain, positive
reinforcements and celebrating
accomplishments, be they small or large,
has helped us to support our child more.”

“Most people don’t like skills group at first,
but after doing it a couple of times, we can all
agree we love it!”

“Skills group has helped a lot since they give
you good resources and different ways to look
at things.”

“We have seen increasing openness about her
feelings, interests, likes and dislikes. Along with
a new ability to perform (in something previously
only private) in front of groups of people (i.e.
songs, etc.)”

“Phase 2 has made it easier for me to practice
talking to new people.”

CURRICULUM IMPLEMENTATION
SUBSTANCE LITERACY
SD42 has been collaborating with Alouette Addictions for
the past 4 years to build competency and resiliency around
substance use in our elementary school settings. To date,
iMind lessons have been co-delivered by teachers and a
school prevention worker from Alouette Addictions to 16
elementary schools (approx. 1230 students). iMinds is a
health education resource developed and created by the
Centre for Addiction Research at the University of Victoria.
Lessons are designed to give students an opportunity to:
■■ Assess the complex ways in which drugs impact the health
and wellbeing of individuals, communities and societies
■■ Explore and appreciate diversity related to the reasons
people use drugs
■■ Comprehend the impact of drug use and the social
attitudes toward various drugs
■■ Recognize binary constructs (e.g., good versus bad) and

“Our child is constantly attending this
school-previously only around 20-30% for
many years.”

assess their limitation in addressing complex social issues
like drug use
■■ Understand how official responses to drugs may have less
to do with the drug than with other factors
■■ Develop social and communication skills in addressing
discourse and behaviour related to drugs
■■ Acquire personal and social strategies to manage
Based on 120 student feedback surveys, 95% of students
report finding the lessons beneficial and 88% enjoyed the
opportunity to engage in a series of different lessons.

MENTAL HEALTH LITERACY
Physical Education representatives from each of the high
schools have had the opportunity to be trained in the Stan
Kutcher Mental Health Literacy curriculum. Several of the
high schools have piloted lessons from this curriculum in
their grade 9 or 10 classrooms with the goal of every grade
9 student receiving the curriculum in its entirety in the
2019/20 school year.
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BUILDING EDUCATOR CAPACITY
KEVIN CAMERON TRAUMATIC EVENT SYSTEMS (TES) TRAINING
This year school counsellors were part of multi-disciplinary
teams (RCMP, community agencies, school leadership)
trained by Kevin Cameron in Traumatic Events Systems
(TES). This model helps teams respond to traumatic events
and deliver site-specific support to the community impacted
by a traumatic event. It builds systems that protect our
communities and have positive lasting impacts.

THE ADVANCED VIOLENCE THREAT RISK ASSESSMENT (VTRA)
Many of our counsellors also participated in Advanced
Violence Threat Risk Assessment training. This two-day
intensive training works to establish multi-disciplinary teams
who can respond to violent threats and gather data to build
successful plans of intervention.

TRAUMA INFORMED CLASSROOMS
https://www.unbc.ca/people/oneill-dr-linda

In order to promote Mental Health initiatives, the Ministry of
Education awarded SD42 a grant. Part of this funding will help
staff across the district deepen their knowledge and strengthen
their practice around trauma. Linda O’Neill will provide Trauma
Informed education to staff that work with our most vulnerable
student populations (Alternate Education staff, Safe and Caring
Schools staff and counsellors). Linda brings a wealth of knowledge
and experience around secondary trauma (experienced by
teachers, support staff, and counsellors), complex trauma (in our
children and youth) and historical and intergenerational trauma.

GO EDUCATOR TRAINING
On June 24th, Stan Kutcher’s Go-To Educator Training was
offered to our physical education teachers and school based
Safe and Caring Schools staff. The goal of this Go-To Educator
Training Program is to develop mental health literacy amongst
staff and provide information regarding early identification of
mental health problems and mental disorders. This knowledge
allows teachers to make effective referrals that link students in
need of help to their local care organization within and beyond
the school system.
http://teenmentalhealth.org/alberta/literacy-and-training/go-to-educator-training/
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Literacy
For the past five years, the Maple Ridge - Pitt Meadows School
District has devoted significant resources to build new literacy
assessments and approaches that support the literacy development
of our students. At the start of each year, teachers assess students
to guide their instruction and again at year-end based on the
BC Performance Standards for Reading. The district-wide data
continues to indicate that we have been successful in reducing the
number of students who are struggling with literacy skills in the
primary grades. As well, literacy helping teachers have expanded
their literacy assessment and approaches into the intermediate and
secondary grades in the 2018/19 school year, while maintaining
their work with primary students.

LITERACY IN ACTION 2018/19
The Literacy Helping Teacher Team operates under the
following set of shared ideas:

who are NYM to becoming students who are Fully Meeting
(FM). Our goal continues to be to equip students with more
developed reading skills and ability to handle increasingly
complex texts and content in the middle and secondary years.
With the addition this year of an intermediate literacy helping
teacher, our support has started to address the plateau seen in
last year’s data at the Grade 4 level and is igniting interest in
literacy across the intermediate grades.
We hold the social and emotional well-being of our students
at the core of the District Literacy Framework and deliberately
plan for pedagogy, resources, materials and assessments that
uphold and protect the learning hearts of our students and
their “hopes as readers” (Ripp, 2018). We are purposeful in
aligning with district departments, committees and school
teams to share knowledge, meld ideas and combine practices,
guided by research and responsive to the ongoing, emergent
needs of our learners.
By working together as a district, we bring together the
skills and knowledge of many, including broader thinkers
and mentors from across BC and Canada, as well as select
thinkers from around the world. We continue to be grateful
for deepening relationships with consultants Faye Brownlie,
Leyton Schnellert and Shelley Moore. As the developer
of the Early Primary Reading Assessment (EPRA) and the
Intermediate Reading Assessment (IRA), Faye Brownlie has
been an invaluable consultant to our team as we implement
this tool in both English and French classes across the
district. As well, she continues to lend her expertise around
formative assessment and responsive literacy feedback. She
also continues to work with our support teachers to support
literary strategies for students who have special needs. Leyton
Schnellert has worked closely with teachers and modelled the
inclusivity of complex needs in the classroom, cross-curricular
practices, thinking routines, and the development of a critical
literacy lens in our learners. Shelly Moore has worked with
teachers at the secondary level and continues to tirelessly
champion inclusive practices.

The 2018-2019 school year marked the fourth year of Board
decisions to target literacy funding. Significant literacy support
was provided to every elementary school in the district, and the
invested resources are positively impacting results. As expected,
these supports are not a ‘quick-fix’ and momentum continues
to build as a result of increased engagement. Each year, the data
has indicated that there has been a reduction in the number
of students who are Not Yet Meeting (NYM) expectations in
reading. We continue to extend our vision to support students

As a team, our concerted and strategic efforts over the past
four years are evident in the many successes we are seeing from
K-12, as well as increased involvement of our teachers and
administrators. With literacy supports confirmed for 2019/20,
we begin planning for continued collaborative work based
on quantitative results as seen in June, as well as collegial and
administrative feedback.

Maple Ridge - Pitt Meadows School District No. 42 | Supporting All Learners: Annual Learning Report
23

Stepping through the front doors at Edith McDermott (EME),
it is immediately apparent that you are walking into a school
where literacy is the focus. From the six-foot photo booth
designed to look like you have stepped into a book to the
Felix the Cat posters decorating hallways where students
create literacy-based (and often funny) speech bubbles that
are changed regularly to motivate and engage readers, Edith
McDermott is a literacy-rich school.

TEACHER LEARNING 2018/19: MULTIPLE PATHWAYS

EME has taken a collaborative, whole-school approach
to literacy. After arriving at EME and looking at its school
data, principal Alan Millar has made a concerted effort to
promote literacy for all, with a specific lens on grade 3-5
students and students from the Katzie First Nation, where
the data indicated high numbers of striving readers (not yet
meeting or minimally meeting). Last year’s participation in
school teams and literacy lunches opened up the potential for
collaboration and teamwork. Through formative assessment
and class reviews, the staff at EME have come up with
strategies to put literacy at the centre of what they do. This
has allowed for greater emphasis on their literacy goal. As a
result, EME has integrated Reading Growth Plans with its
most vulnerable readers.

The SD42 Literacy Team has been operating as a collaborative
group since 2014 as a result of research and study undertaken
by the District Literacy Committee. This year, we adjusted
our model to allow for wider accessibility within the district.
Moving from a formal Literacy Network to the provision
of multiple access points around teacher learning, we have
significantly increased the number of students, educators
and administrators focused on impactful literacy practices in
our district. This year, our initiatives have involved over 290
teachers and 6,100 students.

Alan Millar’s passion for literacy is palpable. He continually
engages in discussions with EME staff and district helping
teachers to work towards increasing the literacy of the students
at EME. He has implemented a literacy committee that
has been tasked with creating monthly literacy themes and
activities. This active and engaged committee suggests ways to
keep literacy a focus in the school. Reading campouts, story
time during assemblies, and broadcasted book reviews are just
a few of the literacy initiatives that this group has begun.

A TALE OF TWO SCHOOLS

The EME library has become a literary hub for the school.
It is not uncommon to find a number of students browsing
books and cuddling up on the couches in the library before
school opens. Not only has this provided a place for people to
come and read books in a relaxed environment, but it has also
provided a calming transition for many students as they enter
the school.

There are many amazing things happening in literacy
throughout our district. This is an example of how two
different schools have managed to make Literacy for All a focus
and of the common features that unite them.

EDITH MCDERMOTT ELEMENTARY

The skilled staff at EME have also expanded a coordinated
approach to literacy intervention. In-school and district
expertise are shared and staff works together to have an
integrated approach through a collaborative support model.
The needs and next steps of each individual child requiring
extra support are identified and shared with all the adults
who are working with him/her. Students receive literacy
instruction from a literacy prep teacher and retired teachers
volunteer to give an extra dose of literacy instruction and
practice to the most vulnerable readers.
The momentum with literacy at the school is continuing.
Planning has begun for next year and includes coordinated
preps, embedded collaboration time and co-teaching.
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DAVIE JONES ELEMENTARY

Edith McDermott and Davie Jones:

A TALE OF TWO SCHOOLS

COLLABORATION

Davie Jones Elementary (DJE) has come a long way since
joining in the Literacy Network five years ago. The evolution
from teachers working in their rooms and sharing ideas
informally to a place where a cohesive and collaborative
approach to literacy instruction now takes place has led to
benefits for all learners, students and adults.

CO-PLANNING, CO-TEACHING, CO-CREATING
REFLECTING TOGETHER
COLLABORATION TIME EMBEDDED INTO SCHEDULE

LEADERSHIP
SUPPORTIVE OF NEW INITIATIVES
MAKES SPACE FOR LEARNING
PASSIONATE ABOUT LITERACY

This year, six primary teachers participated in the District
Teacher Collaboration Inquiry. They were looking at how the
Daily 5 literacy framework could increase engagement and
inclusion in their classrooms. The results have been positive
with fewer students in the not yet meeting category. By embracing
collaboration and taking an inquiry stance the students at DJE
are benefiting.

FORMATIVE ASSESSMENT
ASSESSMENT GUIDES PRACTICE
CLASS REVIEWS, EPRA/IRA
STRENGTH-BASED LENS
FOCUS ON GROWTH

Davie Jones was one of the first elementary schools to benefit
from being an intermediate focus school for the Intermediate
District Literacy Helping Teacher. Four classroom teachers and
three support teachers participated with the focus on inclusive
practices and intervention.

TEACHER LEARNING
TEACHERS LEARNING WITH AND FROM EACH OTHER
ACCESS DISTRICT RESOURCES
SCHOOL TEAMS
TEACHER INQUIRIES
INQUIRY STANCE

DJE principal Michelle Davis prioritizes collaboration at the
school. Once a month, district itinerant teachers are brought in to
work with students on SEL topics, while the teachers get valuable
collaboration time to work together with education assistants
and support teachers in the school. Through sharing their ideas,
expertise, and questions, teachers are trying out and reflecting
on new teaching practices such as incorporating First Peoples’
Principles of Learning, story workshop and Genius Hour.

SUPPORTING ALL LEARNERS

The culture at DJE is collegial and collaborative. Staff come
together to support each other around kids and their teaching
and structures are in place that enable them to do so. There
is a hum in the building as teachers are engaged in their own
learning as they strive to provide the best instruction possible
for kids. The benefits of this culture reach far beyond literacy
and into all aspects of student learning.
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Katzie Nation and SD42 partner to deliver summer learning
with traditional language

I

t is a warm, overcast July morning and Katzie language
instructor Leah Meunier is leading a scavenger hunt with a
group of enthusiastic children along a riverside trail in Pitt
Meadows.
The elementary-aged students from the Katzie First Nation hold
laminated flash cards with pictures and hən̓q̓ əmín̓əm̓ names
for different nature words – flower, rock, stick, blackberries,
thimbleberry, fern, Douglas fir, to name a few.
When a student spies a feather, Meunier asks the group to repeat
the word in həṅq̓əmín̓əḿ.
Today’s scavenger hunt is just one of the fun, experiential
activities taking place at the Katzie Summer Learning School,
a new partnership program with Maple Ridge – Pitt Meadows
School District No. 42.
Like other SD42 summer learning programs, this three-week
school focuses on literacy and numeracy skills, but it also
incorporates traditional language.
“It’s fun. We can come here and do all the activities, and I get
to learn about the language: the animals and colours and the
games. Counting too,” says Liam, a Grade 5 student.
Katzie Nation has been running summer programs for kids for
years, but this is the first collaboration with the school district.
Meunier likes the idea of partnering the academics with the
cultural component.
“I think that’s vitally important. This summer program came to
fruition because the right people came together as a team with
a shared vision,” says Meunier. “The success is based on a great
team effort and collaboration between SD42 and Katzie.”
Meunier has worked closely with Nelie Meedin, a Montessori
teacher from Hammond Elementary, to plan the summer lessons.
“We’re pretty much implementing everything we would do in the
school system for Applied Design Skills and Technology (ADST)
and Science, Technology, Engineering and Mathematics
(STEM) and hands-on creative, but then incorporating the
həṅq̓əmín̓əḿ Katzie language in all aspects of their learning,”
says Meedin.
Yesterday, for instance, students created chalk art outside the
Katzie Health Centre that focused on learning həṅq̓əmín̓əḿ
names for different plants found in their community. Other

activities included creating Coast Salish-inspired artwork
featuring three culturally symbolic animals: Hummingbird, Wolf
and Frog.
At another activity station, students learned the traditional bone
game known as ‘Slahal’ from a Katzie elder with help from an
SD42 Aboriginal Education resource teacher who will assist the
students in sharing the game in their school classrooms this fall.
“I love seeing the students engaged in their own culture,” says
Meedin. “Identifying with their culture but also the basic lessons
of Katzie culture: gratitude, kindness, giving, sharing their ideas,
sharing their learnings, sharing anything that’s been given to
them – they gift to others. They are going to go back and teach
somebody else.”
The idea for a Katzie summer learning program was first
discussed at an SD42 Aboriginal Education Advisory Committee
meeting a few years ago.
“It is exciting to see a summer school program take shape for Katzie
First Nation children, especially because it includes a language
program in həṅq̓əmín̓əḿ for our students. I had hoped that we might
support a həṅq̓əmín̓əḿ language program through the school district
– so it is very gratifying to have this programming in place,” said
Superintendent Sylvia Russell. “I am very thankful for Leah Meunier’s
expertise and support. We could not have offered this unique
opportunity without her tremendous support.”
Meunier, who is involved with curriculum development between
SFU and Katzie, also co-teaches weekly language classes for
Katzie youth with her sisters, Cheyenne Cunningham and Kaitlyn
Cunningham, both of whom worked at the Katzie Summer
Learning School.
She is pleased that the young students now have further
opportunities to learn traditional language this summer.
“This is the first time that the kids have had exposure to the
language every single day,” said Meunier, who noted that
students in the program are paired as sibling groups so they
can practise language at home. “I see them in the community,
and something as simple as ‘Hello’ and they will answer me
back. Or ‘How are you?’ Just simple basic conversation and they
understand it. So, they are going to be our next teachers. My
hope is that this is only the first of more to come and the program
will only get better over future years.”
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VIEWING THE DATA OVERALL
Continued learning around use of the Performance Standards
as well as ongoing support using the Early Primary Reading
Assessment (EPRA) and Intermediate Reading Assessment
(IRA) are leading to increasingly well-calibrated use of these
assessment tools. Both the EPRA and IRA are performancebased reading assessments used formatively throughout the
year to consider a class’s strengths and areas to strengthen in
order to better align instruction. They are used at year’s end,
summatively, as another indicator of student growth. During
fall 2018, 255 classes participated in supported formative
EPRA/IRA assessments, which was more than double the
number of participating classes than in 2017. (See diagram
on the right for more information about the EPRA and IRA.)
As teachers around the district calibrate their use of the
assessment tools, we wonder: what effect we will see on the
data? We hope to see that the work we have done around
literacy in the district will reduce the number of struggling
readers. As teachers learn more and gain more expertise
about this assessment process, it is possible that increased
levels of use and deeper understanding will produce different
results. Assessing learning requires skills that take time to
practice and master.

STUDENTS NOT YET MEETING IN READING
Students Not Yet Meeting in Reading 2016-19

Early Primary Reading Assessment (EPRA)
& Intermediate Reading Assessment (IRA)

1. EPRA & IRA
Primary and Intermediate assessments which provide teachers
with performance-based data to help plan for instruction; highlighting their students’ areas of strength and stretch. All students
participate in a literacy activity that is inclusive, supportive and
emotionally safe
2. TAKING A CLOSER LOOK
If we need further information on any student, we have other
assessment options available. These need only be used for a very
few students.
3. EPRA & IRA (Inbetweens)
“The Inbetweens” provide another opportunity to determine
areas of strength and stretch, to see if teaching has made a difference and growth is shown in the focus areas, and can be used to
provide a closer look at particular students.

2016, 2017, 2018, 2019 Not Yet Meeting in Reading

As in the past, we are continuing to see a downward trend of
those students not yet meeting expectations in reading as they
move through their elementary years. Although this trend
is positive, we endeavour to have all of our students leave
elementary school being able to read at grade level.
A deeper look at the data from 2016 to 2019 shows that
there are fewer students who are not yet meeting (NYM)
expectations in reading year over year in the primary years. This
is highlighted with our grade 2 and 3 students, where the graph
shows a decrease in the number of students NYM from 2016
to 2019.

Teachers in grade 2 and 3 have had additional literacy support
for the last 4 years as a result of the literacy network, supported
by our literacy helping teachers, school teams, and other
opportunities to enhance classroom literacy strategies over
that time. There is a cohesive approach in our district. Our
helping teachers have worked closely with Faye Brownlie and
Leyton Schnellert in sharing effective literacy instructional and
assessment practices with primary staff throughout the district,
and this graph shows the impact of this cohesive approach.
Specifically, the formative classroom assessment practices
of the Early Primary Reading Assessment (EPRA) and the
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Intermediate Reading Assessment (IRA) have helped teachers
make decisions on engaging and effective literacy practices for
students in their classrooms as administered at the beginning
and end of the school year. Kids are choosing to read and
enjoying reading as a result.

we are seeing our thriving readers (those fully meeting or
exceeding as readers) continue to rise as students move
through their elementary years, as our number of striving
readers continues to decrease. Of the 26% of striving readers
in grade 7 at the end of June 2019, 5% were NYM. As stated
before, although 5% is a small percentage, we continue to set
our sights on having these readers gaining the literacy strategies
necessary to be more successful learners. Who are these
students? What interventions can be put in place to give them
the necessary literacy skills? Of note on this graph is that we
did send 74% of our grade 7 students into grade 8 as thriving
readers, which is the highest it has been for the 4 years we have
been collecting this data. 

Last year, we began to provide additional literacy teaching
support and focus at the intermediate grades, and our hope
continues to be that this focus will yield similar results in the
coming years for intermediate students.

STRIVING AND THRIVING READERS
Striving Readers (not yet meeting & minimally meeting) - Cohort Study

Striving vs. Thriving Readers with Aboriginal Ancestry 2018/19
(not yet meeting and minimally meeting) vs (fully meeting and exceeding)

Striving
Thriving
Linear (striving)
Linear (thriving)

We also continue to focus on our students who identify with
Aboriginal ancestry. As our students with Aboriginal ancestry
move through the grades, we see the number of thriving
readers increase while the number of striving readers decrease.
Comparing this to our district data from the previous graph,
there still exists a gap between our learners that identify
as having Aboriginal ancestry and those that do not. Our
Aboriginal Resources teachers have worked closely with
schools to help enhance the literacy skills for our students who
identify with ancestry, and their efforts are seen in these graphs.

Using the year end performance standards data, we are
also able to follow cohorts of students to see how they are
progressing with their reading ability. In the striving readers
graph above we see a decrease overall in our striving readers
(those not yet meeting or minimally meeting) year over year.
In cohort D, we see a 4% decrease of those students going into
grade 8. At the same time, we see a 1% increase in cohort E for
our students moving into grade 7, something for us to focus
on as we attempt to give our students the necessary literacy
skills to transition to high school. We hope that this increased
intermediate literacy focus will benefit cohort E students as it
has the cohort D students.

Striving Non-Aboriginal Readers vs. Striving Aboriginal
2018/19

Striving vs. Thriving Readers 2018/19
(not yet meeting & minimally meeting) vs (fully meeting & exceeeding)

Non-Aboriginal
Aboriginal
Linear (non-Aboriginal)
Linear (Aboriginal)

Striving
Thriving
Linear (striving)
Linear (thriving)

This gap between our Aboriginal and non-Aboriginal students
is evident in the above graph, documenting our striving readers.
We see that 38% of our students leaving grade 7 who identify
with Aboriginal ancestry are striving compared to 23% of our

The Striving vs. Thriving Readers 2018/19 graph shows that
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non-Aboriginal students. What is reassuring with this data,
however, is that we are having some impact on this gap. This
impact is evident in the steady decrease between grades 1 to
grade 7, as documented by the two lines in the Striving NonAboriginal Readers vs. Striving Aboriginal 2018-2019 graph
on the preceding page. Our literacy helping teacher and our
Aboriginal Resource teachers have worked together over the
last three years to help bring focus to our students of ancestry,
and to their literacy skill development and engagement.

COHORT G (GRADES 3-4)

Non-Aboriginal 2018
Aboriginal 2018

To create an equitable society and honour truth and
reconciliation, we need to continue to focus our attention on
unlocking the potential of our students of Aboriginal ancestry
so that the students see themselves and their culture in our
classrooms.

NON-ABORIGINAL STRIVING READERS VS. ABORIGINAL
STRIVING READERS
As we continue to follow the cohorts of students, we find
some information that we need to pay attention to. With
respect to the two graphs on the right, cohort D shows both
our Aboriginal and non-Aboriginal grade 6 students who
moved into grade 7 decreased in the number of striving
readers, which bodes well for these important learning skills
as cohort D moves into high school this year. Cohort G, in
the meantime, shows an increase in the number of striving
readers for those who identify as having Aboriginal ancestry
while there is a decrease for those that do not. We need to
pay attention to helping these 2019/20 grade 5 students
who identify as having Aboriginal ancestry develop these
important literacy skills.
This data leads to several questions for us as well. Was the
transition to grade 4 and intermediate a factor? Is sense of self
part of the reason, as developmentally this stage of life we begin
to shift in our perspectives of place and belonging? Martin
Brokenleg would tell us that sense of place and belonging,
seeing themselves and their culture in their classrooms, is
an important factor. These and other questions will arise as
schools and classrooms look more deeply into their own data
to determine next steps for greater equitable outcomes for our
Aboriginal youth.

COHORT D (GRADES 6-7)

Non-Aboriginal 2019
Aboriginal 2019

SUMMARY
When analyzing the data, we do see some trends and can make
some hypotheses. What we realize is that we need to continue
being curious about all of our learners and get right to the
individual learner. That is why we continue to emphasize the
use of effective formative assessment strategies, having our
literacy helping teachers either work alongside with teachers,
or continue to support the collaborative opportunities
between teachers to perform, analyze, discuss and act on
assessments they collect. Research and experience tells us
that the classroom teacher has the most impact on our most
vulnerable literacy learners, and the response by teachers to
literacy learning opportunities demonstrates their care and
commitment for their/our students.
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THE CEDAR ROOTS PROGRAM

The Cedar Roots program was developed to facilitate place-based learning and ecological enlightenment through exploratory adventures.
Students who participate in the program gain a deeper understanding of the environment while strengthening their teamwork,
communication, observation, and problem-solving skills.
Learning outcomes of the Cedar Roots program are as follows:
1. Strengthen teamwork skills by working in groups to solve real-world problems in a local and immersive setting.
2. Develop deeper connections with the natural environment by enhancing ecological literacy.
3. Practice wilderness survival, observational, and analytical skills in a hands-on outdoor setting.
4. Explain the importance of all stakeholders involved in resource management and the importance of incorporating traditional
environmental knowledge and First Nations’ perspectives.
5. Building communities creates a sense of belonging, brings people together, and fosters relationships that shape who we become.
6. Value systems and belief systems shape the structure of power and authority within culture.
Maple Ridge - Pitt Meadows School District No. 42 | Supporting All Learners: Annual Learning Report
30

Social Emotional Learning

Five years ago, SD42 identified Social Emotional Learning
(SEL) as a common theme throughout the School Growth Plans
in our school district. Steps were then taken to begin exploring
and developing a district Social Emotional Learning Framework
that would embed SEL in the teaching and learning communities
across all schools and classrooms. We determined through
research and experience that this was beyond the scope of any one
program and needed to be a collaborative and co-created effort
among all partner groups.

We invited educators across all employee groups to
collaboratively co-develop these five areas so that we could
help support the SEL goals that already existed in schools
as identified by their school growth plans. At the same time,
the redesigned curriculum and the core competencies had
educators already looking at more or new ways to teach and
learn SEL skills. As identified locally and globally, these skills
are essential not only for current and future careers, but
also for our students to develop as contributing citizens and
growing strong interpersonal relationships.

SOCIAL EMOTIONAL LEARNING:
Social Emotional Learning (SEL) is the process by which individuals
gain the attitudes and skills for self-awareness, perspective-taking
and empathy, relationship skills, and responsible decision making.
These skills are represented and interwoven throughout the
redesigned curriculum

In November 2016, we interviewed staff district-wide to
determine what has happening around SEL in classrooms
and to get a sense of the general understanding of SEL. At
the same time, we began to work closely with Dr. Kimberly
Schonert-Reichl and Dr. Molly Lawlor from UBC to help
us develop our path. Although there was much to celebrate
around school cultures and what was being taught in
schools around SEL, we discovered a wide range of practices
occurring in classrooms. This helped us focus our efforts
and invite those with an interest and a background in Social
Emotional Learning to join us in developing a district-wide
SEL Framework.
Through the guidance and research expertise of Dr. SchonertReichl, Dr. Molly Lawlor, and the data from the district-wide
interviews, we developed five areas of focus:
1.
2.
3.
4.
5.

Evidence-based practices.
Teaching students SEL skills.
School culture and climate.
Informing and involving parents.
Social emotional learning and the well-being of adult
educators.

Working with Dr. Schonert-Reichl gave us a direct connection
with the Collaborative for Academic and Social Emotional
Learning (CASEL). We have chosen to adopt their definition
of SEL, and have used their research and resources in
developing many of our next steps to create a district-wide
framework. The five CASEL areas of SEL are directly linked
to the BC Curriculum’s Core Competencies, specifically the
Personal and Social Competency.
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The Adult SEL group brought in Joyce Sunada, a current
presenter and former educator who did a keynote in the
district on how adults can look at deepening their own
SEL skills and strategies and use those similar tools in the
classroom. The group also piloted an Adult Social Emotional
Learning Opportunity for groups of educators to come
together using a grant of up to $500 to collaboratively
develop their own wellness through social and emotional
learning. Anecdotal and survey feedback around this pilot has
been very positive and reflective.

THE WORK OF OUR FIVE SEL GROUPS
We expanded our SEL group this past year to include more
educators across all partner groups. The current group has
over 70 members who have come together several times
this year, including two weekend collaborative sessions
at Harrison, several dinner meetings and smaller groups
meetings in between. Each group has actively engaged in a
focus area and has been successful in sharing their focus areas
beyond their small group.
For example, the evidence-based practice group has been
developing a reflection tool that schools may use to further
develop their school growth plan goal around SEL, providing
additional direction and resources.

The parent SEL group has also been busy finding ways to
inform and involve parents in social emotional learning. This
past year, they have created a slideshow and resources that
were shared with grade 8 parents. They provided workshops
on curriculum and professional development days so teachers
could make and take resources they could then share with
elementary parents. The group also sent ideas and anecdotes
to school administrators to tweet, post, or email to parents.
All of these initiatives to reach parents were shared by the
group at a recent DPAC meeting.

Similarly, the school culture and climate group has been
working towards a school-based survey that has been initially
piloted in one school. This group has been developing
a PowerPoint to share with staffs so they gain further
understanding of SEL, see the impact when SEL is taught,
and connect SEL to teaching the redesigned curriculum.
The evidence-based group and the student group have also
shared many literacy materials, resources, ideas, nuggets and
practices through different mediums, including the SD42
SPARK learning website launched this year, and through
our district library websites. This work has been done in
collaboration with our district helping teachers and our
district librarian. The evidence-based group has decided to
focus on two areas to provide staff learning opportunities: the
MindUp curriculum and Mental Health Literacy, based on
work by Dr. Stan Kutcher.

The five groups have been actively engaged all year, and look
forward to more formally launch an even more coordinated
district wide effort in September.

SEL INTERSECTION ACROSS TEACHING, LEARNING AND
ASSESSMENT
At the beginning of developing our Social Emotional Learning
Framework, we developed an inquiry question to guide us:
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“How might we collaboratively create a community that
reflects care and belonging so that SEL is evident, explicitly
taught, and practiced in the everyday interactions among all
members of the community?”

EARLY DEVELOPMENTAL INSTRUMENT (EDI)
PHYSICAL HEALTH AND WELL-BEING
Sample EDI questions: Can the child hold a pencil, pen
or crayons? Is the child on time for school each day?

Undoubtedly, there are many examples throughout our district
where you will find classrooms and schools with SEL being
explicitly taught and practiced every day, creating harmonious
school cultures. Although we continue to build on this, the
evidence collected in our interviews in November 2016 still
gives us the motivation to strive toward more coherence and
resonance around Social Emotional Learning in our schools.

LANGUAGE AND COGNITIVE DEVELOPMENT
Sample EDI questions: Is the child interested in
reading and writing? Can the child count and
recognize numbers?

What we have identified is that SEL does not occur in isolation
from other learning areas of focus for us as a district, but is
embedded and intertwined within them. Our four district
focus areas that have been identified and informed by school
growth plans are SEL, literacy, secondary innovation, improved
learning and assessment.

SOCIAL COMPETENCE
Sample EDI questions: Does the child share with
others? Is the child self-confident? Will he/she
invite bystanders to join in a game?
EMOTIONAL MATURITY
Sample EDI questions: Is the child able to
concentrate? Is the child aggressive or angry? Is the
child impulsive (does he/she act without thinking)?

SEL has been highlighted in the other three areas of focus.
Teaching of the core and curricular competencies is directly
linked to teaching social and emotional skills, especially
with the re-design of the curriculum. As we provide staff
development around assessment practices, especially
formative assessment and ways we provide feedback, we
are explicitly helping students develop a growth mindset
around their learning, therefore impacting their social and
emotional development.

COMMUNICATION SKILLS AND GENERAL
KNOWLEDGE
Sample EDI questions: Can the child tell a short story?
Can the child communicate with adults and children?

EARLY DEVELOPMENT INSTRUMENT (EDI)

SCHOOL TEAMS
This past year, we continued to work with Faye Brownlie,
Shelley Moore, and Leyton Schnellert through school teams.
As they worked directly with schools, they asked what the
school growth plan focus was, and in the majority of cases,
schools identified inclusive practices around SEL and
literacy. These three provincially and nationally recognized
educational leaders then worked directly in our classrooms and
collaborated with educators to develop SEL practices. Because
helping teachers also attended these sessions, these practices
were further embedded as they collaborated, co-planned, cotaught and facilitated inquiry and learning sessions throughout
the district. So, as our initial inquiry question guides us, we are
truly striving towards approaches that resonate throughout our
school communities so that SEL is evident, explicitly taught,
and practiced in everyday interactions among all members of
our community.

The Early Development Instrument (EDI) is a short
questionnaire completed by kindergarten teachers across
Canada and internationally that measures children’s ability
to meet age-appropriate developmental expectations. The
instrument looks at a child’s physical health and wellbeing, social competence, emotional maturity, language
and cognitive development, and communication skills and
general knowledge.
In the Maple Ridge – Pitt Meadows School District,
kindergarten teachers have been completing the EDI for over
a decade. The data reveals that although our students show
a slight improvement in language and communication, our
students entering kindergarten are showing an increased need
in the areas of social competence and emotional maturity.
The EDI data has reinforced the need for development of an
SEL framework as a district. Our district will be collecting
Wave 7 EDI data during the 2019/20 school year.
A graph of EDI data for the Maple Ridge – Pitt Meadows
School District is available in Appendix D.
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MIDDLE YEARS DEVELOPMENT INSTRUMENT (MDI)

MIDDLE YEARS DEVELOPMENT INSTRUMENT (MDI)

The Middle Years Development Instrument (MDI) is a selfreport questionnaire completed by our students in Grade
4 and Grade 7. It asks them how they think and feel about
their experiences both inside and outside of school. Both the
Grade 4 the Grade 7 questionnaires include questions related
to the five areas of development that are strongly linked to
well-being, health and academic achievement.

PHYSICAL HEALTH AND WELL-BEING
Children evaluate their own physical well-being in the
areas of overall health including body image, nutrition
and sleeping habits.
CONNECTEDNESS
Children are asked about their experiences of
support and connection with the adults in their
schools and neighbourhoods, with their parents or
guardians at home, and with their peers.

The Well-Being Index (see Appendix C) is part of the Middle
Years Instrument and combines five measures relating
to children’s physical health and social and emotional
development that are of critical importance during the
middle years: Optimism, Happiness, Self-Esteem, Absence
of Sadness and General Health. Scores from all five of these
measures are combined to correspond to three categories
of well-being: Thriving, Medium to High Well-Being, or Low
Well-Being. In the index, the colour green represents the
percentage of children who are thriving or doing very well,
yellow represents the children who are in the medium to high
well-being category, and red represents the children who
report low well-being.

SOCIAL AND EMOTIONAL DEVELOPMENT
Children respond to questions about their current
social and emotional functioning in 7 areas:
optimism, self-esteem, happiness, empathy,
prosocial behaviour, sadness and worries.
SCHOOL EXPERIENCES
Children are asked about their school experiences
in 4 areas: academic self-concept, school climate,
school belonging, and experiences with peer
victimization (bullying).
USE OF AFTER-SCHOOL TIME
Children are asked about the time they spend
engaged in organized activities such as sports, music
and art, as well as the time they spend watching TV,
doing homework and playing video games.

One particular aspect of the data that is important to note
is the number of important adults these students have at
school. Research indicates that a relationship with at least
one adult can promote resiliency, emotional regulation, and
school engagement (Murphy et al, 2013). Our district data is
currently above the provincial average in both grades 4 and 7
when it comes to identifying one or more important adults in
their lives. When broken down by region or school, there is
a wide range, and individual schools are reviewing their own
data to inform them about their students and how to increase
student and adult connections.

“In examining trends in changes in well-being this year, we believe
that this change in administration time for the MDI may have
resulted in changes in well-being and other MDI dimensions. Note
that previous research has shown a downward trend in well-being
across the second half of the school year. This is an important area
of inquiry for you as you use your MDI data to support action.
Second, we have improved our e-MDI system for data collection
and reporting. One of our improvements has changed the way
the Important Adults at School question appeared as compared
to previous years. This year, the text boxes to enter the initials of
adults only appeared if the option “yes” was chosen. We believe
that this change may have affected students’ responses to this
question, though, as you will see below, connectedness to adults in
school in general has also dropped.”

Our current data for both our Grade 4 and Grade 7 students
shows a higher percentage of students who are thriving (see
Appendix C). However, when you break down this data
again by school or region, there is a range that we need to pay
attention to. As a result, we have been examining the data to
determine regionally where to put additional attention and
resources to positively impact student well-being, such as
after-school programming.

In addition to this data, there are other areas that the MDI
informs us about student well-being (see Appendix C).
Schools have been using the MDI data to review these five
areas of development for their grades 4 and 7 students to help
them decide how their students are doing, and how to further
impact their well-being through Social Emotional Learning
and teaching.

There was also a provincial drop in positive results in MDI
data for the 2018-19 school year. School districts had raised
concerns with UBC, the authors of the MDI tool, about the
difficulty of MDI data collection in November with the move
of FSAs provincial exams to that same time period. UBC
changed the period that data was collected this year to January/
February. This change negatively affected the MDI data
provincially as per the UBC MDI newsletter:
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NUMBER OF IMPORTANT ADULTS AT SCHOOL: GRADE 4

School District No. 42
Avg. for all districts

2 or more

One

None

66%
61%

9% 25%
10% 29%

NUMBER OF IMPORTANT ADULTS AT SCHOOL: GRADE 7

School District No. 42
Avg. for all districts

2 or more

One

None

43%
39%

14% 43%
12% 49%

SUMMARY: SOCIAL EMOTIONAL LEARNING WORK IN SD42

especially with particular attention on students of Aboriginal
ancestry as required by the new ministerial order, and more
importantly by our moral imperative around truth and
reconciliation.
In September, our kindergarten parents will receive a
brochure that includes SEL practices that are being taught in
schools, and how they can further support these practices at
home. We are working to align our monthly themes across
the district so that whether we are communicating around
the curriculum, staff well-being, student voice, or SEL skills
to parents, there will be some alignment to help deepen the
learning opportunity and reduce the chance of information
overload. The adult group hopes to launch the Adult Social
Emotional Learning Opportunity Grants so they can go
district wide.
We look forward to continuing our collaborative work with
educators and outside experts in deepening our implicit and
explicit SEL practices throughout all classrooms. Educators
come from an authentic place of care and come to the
profession wanting to create those communities of belonging.
Our work together endeavours to explicitly support this goal
so that it is done in the most effective and cohesive ways to
provide the maximum benefit.

We have much to celebrate this year as we continue to
provide SEL skills and strategies to our students. We have
helped enhance what is already occurring in our schools
around SEL practices that benefit the development of our
students and staffs as we are all learners. In our next steps, we
look to continue to bring together educators across diverse
employee groups to further the steps we have already taken.
We are open to creating new strands of inquiry, interest and
focus, such as Restorative Practices.
In September, we want to share our definition of Social
Emotional Learning, the research that supports teaching
these skills, and the connection to our core and curricular
competencies in our curriculum. We will then provide
schools with the SEL Reflection Tool so that they can choose
to use it to guide them at the School Growth Planning Day
in September 2019 as they develop their school growth plan.
These initial steps will allow schools to decide which of the
five focus areas they want to delve deeper into:
■■
■■
■■
■■
■■

Evidence-Based Practices.
Teaching Students SEL Skills.
School Culture and Climate.
Informing and Involving Parents.
Social Emotional Well-Being of the Adult Educators.

On the Growth Planning Day, school staffs can also use a
wide variety of data including MDI, literacy, and student
survey data to help guide their focus and next steps,
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SUPERINTENDENT’S CONCLUDING COMMENTS
Our focus over the past five years has been on implementing systems and structures to better support our students.
Throughout this time, we have had the support of our hard-working and positive Board of Education, as well as the assistance
of several passionate and involved employee groups.
We would like to acknowledge the significant contributions of the following groups: Maple Ridge Teachers’ Association; CUPE;
Maple Ridge Principals’ and Vice-Principals’ Association; District Parent Advisory Council; the Aboriginal Advisory Committee;
the Elders’ Table; leaders from the Katzie and Kwantlen First Nation and local Metis association; community partners working
towards inclusion; Alouette Addictions; the Wellness Centre (soon to be Foundry); the Community Network; Alisha’s Wish;
Community Services; service groups such as Rotary and Kiwanis; the Salvation Army; the RCMP; the United Way; the cities of
Maple Ridge and Pitt Meadows; and many other wonderful participants in the daily life of our school district.
We are fortunate to have a school district culture in which the mission, vision and values are supported and actualized by all
district departments, including finance, communications, human resources, information technology, purchasing, payroll,
facilities/maintenance/custodial, international education, continuing education, and Ridge Meadows College. By working
together, we continue to develop efficient and effective systems to support our schools while also keeping our collective focus
on the experience of students.
I hope that you have found the Supporting All Learners annual learning report interesting. We will be using the information
collected in this document to plan next steps for supporting all learners in key areas. We welcome your feedback and
questions, which you can send to us at communications@sd42.ca.
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APPENDICES
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APPENDIX A
■■ Canadian Association of Physicists Congress

SECONDARY INITIATIVES

Arts Education

DEPARTMENT HEAD MEETINGS

■■ Indigenous perspectives (appreciation versus
appropriation) and resource/idea share
■■ Resource/idea share at the ACT

Throughout the year the secondary innovations helping
teacher met with all departments to focus on the following
topics: integration of the core competencies, curricular
competencies, First Peoples’ Principles of Learning, as well
as numeracy and literacy assessments. Assessment practices,
resources and professional development opportunities were
discussed and determined for all departments. All meetings
were held after school.

ADST
■■ Indigenous perspectives (appreciation versus
appropriation) and resource/idea share

BAA COURSES

The following department heads groups from all secondary
schools have met three times during the year: English
language arts, social studies, math, science, languages,
health and physical education, arts education and ADST.

This year, 46 BAA Grade 11 and 12 courses were rewritten to
align with the redesigned curriculum. Many were completed
by collaborative groups of teachers. This endeavour was
central in raising awareness of curricular competencies and
indigenous perspectives for Grade 11 and 12 teachers.

SUBJECT SPECIFIC PROFESSIONAL DEVELOPMENT WORKSHOPS
English Language Arts:

BC GRADUATION PROGRAM PRESENTATIONS

■■ Faye Brownlie, Delee LaBelle and Allison Wall Access for all: English Language Arts 10 to 12
■■ A Time for Sharing: Incorporating First
Peoples’ Texts and themes into Grade 10 to
12 ELA Classrooms

Board of Education
Superintendent meeting
SD42 counsellors
Parents
International Education agents/partners
GSS staff

■■ Alpha Secondary ELA teachers: Exploring the new
ELA 10-12 curriculum
■■ Lit Circles (2 workshops)

ASSESSMENT COMMITTEE
The Secondary Assessment Committee has met six times
this school year and is comprised of 13 teachers, 2 MRTA
representatives, 4 administrators, assistant superintendent,
and a secondary innovations helping teacher. Focus was
on three key topics: student self-reflection of the core
competencies; the numeracy and literacy assessments; and
standards-based grading.

Social Studies:		
■■ Glen Thielmann - Building the Room: Teaching and
Assessing Social Studies
■■ Glen Thielmann - Curriculum Design for Creative
and Critical Thinking
■■ First Nations Governance
Math:				

ASSESSMENT PROFESSIONAL DEVELOPMENT WORKSHOPS

■■ Nikki Lineham - Using manipulatives, Grades 6-9
math (2 workshops)
■■ Indigenous Math Symposium - UBC Longhouse

■■ Three-part workshops on standards-based grading
and Introduction to Learning Maps
■■ Learning map development workshops
■■ Two-part workshops by Dr. Cheryl MacMath:
Developing Rubrics to assess the Curricular
Competencies
■■ Tom Schimmer: Professional Development
Keynote: Essential Assessment
■■ Book Study: Growing Tomorrow Citizens by
Erkins, Schimmer and Vagle

Health and Physical Education:
■■ Sherri McKinnon and Chelsey Dale - Mental Health
Literacy for PHE Teachers
(3 workshops)
Science:			
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K-9 STUDENT REPORTING POLICY PILOT
This year teachers from WSS, GSS, MRSS and THSS are
participating in a Ministry K-9 Student Reporting Policy
Pilot. Two key components of the pilot include reporting
using a proficiency scale rather than letter grades, and using
strength-based descriptive feedback to report where students
are in relation to the learning standards.
Professional development has centred on assessing learning
standards, determining achievement on a proficiency scale
rather than letter grades, and providing students with
strength-based descriptive feedback.
A resource entitled Reporting Student Progress was
developed and shared with the ministry. The purpose of the
resource was to provide SD42 teachers with a guideline for
reporting and strength-based descriptive language.
Communication: Letters were sent home to all parents whose
children were part of this initiative and a parent meeting
occurred on January 31, 2019. A parent survey was posted
on May 31. Findings from this survey will determine future
parent meetings, professional development and will be
reported to the ministry.
Three meetings also occurred in Victoria to give feedback
directly to the Ministry of Education.

SECONDARY TEACHER INQUIRY PROJECT
The Secondary Inquiry Project (47 participants) provides
the opportunity for teachers to engage with Spirals of
Inquiry and Self Study in an effort to evolve and deepen
teacher practice. This project involves two dinner meetings,
two school meetings and concludes with a retreat at
Harrison Hot Springs Resort. A final publication of the
teachers’ self reflection and research was produced.

SECONDARY COLLABORATIVE NETWORK
The Collaborative Network (35 participants) is made up of
teachers who work in collaborative teams to develop teaching
strategies that encompass inclusion and the redesigned
curriculum. Teachers begin planning at a preparation dinner
and develop their projects at two retreats to culminate at a
celebratory dinner where teachers present their projects.

1. Reading Assessment for 8s:
■■ Administer/calibrate/score both the fall and spring
RAD
■■ Disseminate results to various groups (Admin,
AbEd, SPED, CTs)
■■ Cross reference students with special needs, student
with IEPs, identify other children with learning
difficulties
■■ Determine areas of student growth and future
needs through comparisons of the fall and spring
assessments (not yet done)
2. Support for Grade 8s and Grade 8 Teachers:
■■ Review the results of the RAD, and discuss their
implications, with each Grade 8 POD teacher
■■ Assist classroom teachers in the library (where
blocks lined up)
■■ Co-ordinate lessons, compare/collaborate on
literacy strategies with the teacher-librarian
■■ Collaborate with teacher-librarian to determine
purchase of
■■ Design word walls, etc., and provide literacy
resources/strategies to teachers, especially in
those areas of need highlighted in the fall reading
assessment
■■ Provide 12 blocks of direct support to two small
groups (5-6) of Grade 8 “grey” area students
■■ Consult/collaborate with Ab Ed around designing
of a Grade 8 unit that explores nature and literacy
3. Reinforce/Re-establish a Culture of Literacy at GSS
■■ Design visual displays/bulletin boards promoting
books and reading
■■ Literacy Week: Designed to highlight literacy in
all subject areas, this was a comprehensive, packed
week of activities, contests and events for both
students and staff alike. The planning for this week
was extensive.
■■ Consistent reporting to and consultation with staff and
teachers around literacy and perceived areas of need

One of the collaborative teams focussed specifically on literacy
brought together teachers from GSS, THSS and PMSS.

INITIATIVES IN LITERACY
Teachers from GSS, THSS, PMSS and collaborated together
to raise awareness for literacy by planning a week-long series of
events that included activities for both students and teachers.
As an example, the initiatives undertaken at GSS are as follows:
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APPENDIX B
ITINERANT SAFE AND CARING SCHOOLS TEAM (KKIS)
The Itinerant Safe and Caring Schools team continues to support students at risk for not attending and students who are not
attending due to mental health challenges. The team continues to focus on working alongside families to access resources in
the community helpful in supporting their struggling child. The team supported students K-12 in various formats depending
on the needs of the child. The following are a few examples of how our team has engaged with students in the past year:
■■
■■
■■
■■
■■
■■
■■
■■
■■
■■
■■
■■
■■

Provide 1:1 support to both students and families
Work in classrooms
Facilitate groups at the elementary level. (i.e. Grade 7 transition, yoga/ mindfulness, horse program)
Provide transportation to school
Attend community appointments with families in a supportive connecting role (ie. Child and Youth Mental Health
intake, Wellness Clinic, hospital meetings, etc.)
Participate in school-based wrap-around meetings
Participate in secondary attendance meetings
Collaborate with school teams around the development and implementation of plans to support student attendance
Provide the sole connection to school district when students are not attending
Transition students to new educational settings
Identify and support students in the transition to the Riverside Centre program
Provide educational programing when students are not attending
Provide monthly attendance monitoring at secondary schools

Number of elementary students supported by Safe and Caring Schools:
■■ Students attending school but are at great risk for non-attendance: 41
■■ Students not attending school: 13
Number of secondary students supported by Safe and Caring Schools:
■■ Students attending school but are at great risk for non-attendance: 39
■■ Students not attending school: 32
■■ Students transitioned from not attending to attending an educational setting: 4
The Equestrian Program continues to be a well-loved, in- demand program for students who struggle to engage with their
learning at school. This year, 60 students ranging in age from grade 5-11 attended the program.
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APPENDIX C

GRADE 7 RESULTS

GRADE 4 RESULTS

Source: Middle Years Development Instrument (MDI) data collection: 2018/19.

STUDENT SURVEY - LEARNING ENVIRONMENT: BELONGING
How many adults at your school care about you?
STUDENTS REPORTING “2 ADULTS” OR MORE

NUMBER

%

% ABOVE
PROVINCIAL
AVERAGE

2016/17

326

67

+3

362

80

+4

2017/18

434

66

+2

411

80

+4

2018/19

509

70

+7

402

79

+3

SCHOOL YEAR

GRADE 10 STUDENTS

GRADE 12 STUDENTS
NUMBER

%

% ABOVE
PROVINCIAL
AVERAGE

Source: Student Learning Survey 2018/19
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APPENDIX D
Source: Early Development Instrument (EDI) data collection: 2004-2016.
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APPENDIX E
GENERAL AFTER-SCHOOL PROGRAMS

GRADE 3 ACTIVE KIDS HOUR

The Active Kids Noon Hour gives children the opportunity to strengthen positive
relationships with adult mentors, increase fundamental movement skills and build their
understanding of healthy eating.
Participating students are supervised by Maple Ridge - Pitt Meadows Parks and Leisure
Services Staff. School district staff assist with facilitation of activities.
In the 2018/19 school year, the program was located at Blue Mountain Elementary,
Webster’s Corners Elementary, Glenwood Elementary, Hammond Elementary, Eric Langton
Elementary, and Davie Jones Elementary.

THE ACTIVE KIDS NOON HOUR PROGRAM AT 6 SCHOOLS

PROJECT IMPACT
• Convene teams of high-capacity leaders from 8-12 organizations in a learning community.
• Provide graduate-level training in program evaluation that is practical and paced for social sector professionals.
• Interact in monthly individualized coaching conversations to customize and embed learning.
• Design and execute fresh evaluation strategies.
• Produce quantitative and qualitative findings to demonstrate and improve impact.
• Completed January 2019.
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